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WA QTE At Ao EnE 93 ADE Fu pasingE, A9 F
Aol tigel gozm WHBEES AYsty, WAL AL, WEEFL ARATE
AT e GBA FRHOL FYSHE PHoIthzeni, 2000, THBZ o] AFE Y
A2A FAR ANA AP Al WY gAY Lol WP veE ARES 245
o ool S AT AT BAL ARG

A ATE QF) ATA ATEN AFAL GFR HHBE AZS) B A
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T4 7Y 2715 193 A9 ol AF ST WEA AFEA o] dTe
= Y27bal igte] TF S AN S ZZAHE | (Secondary Teacher Education Project, ©]3}
STEP)®] w54 7idel] Fofsidx F& W99 AF3 =8 58 ws7go Hdhy
W AA7A] B} A AES I¥eke S84 Al ATl

olelg BEH A% ¥ WA WAFS STEP w&Tgol wdas] slsel A, STEP
AgAEe BEAY] BANN 4 WASAA TAFH ws Bofo] NWE H4FE
AE AR Esdeh B4, LAY Aol WANNE dFE FINAE AFT
ozM A7 WA WEOIBS $TIES & F, olF WL BB BEAIE
23S T o FHNM STEP WEHIE D A4 Ol EFKWeb: 3502 Aol =),
@ AFA LAY, @ BAND Ggolete A Fog PRRAERY (191
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Aol A3 Axol WaE E& ANdEsIA v AF(Zeichner, 1994; Loughran, 1994)S
FlstHet. olefst Wsglel] 7123t STEP MAAES Ax wANSS] AAEH - HshH )
TE fFoulg o w HJAY dao] sl FEAE 53], AT A 139 wASA
< 29 e aAbS WS AFE & SFolEY AgdA HojuA Zadte Bl
MM ZAF-FA E3HATHCochran-Smith & Lytle, 1993). 1212} 25Y B n|= fggtse w
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AtnS wSHFE FAAFH o)A, " A Ql(Cochran-Smith & Lytle, 1993; Zeichner &
Liston, 1996) Yg]& A Fx3}2s15ch

oly gt 97| FollA At ST M = A WAFES] 12 E(epistemology) 2 S H3}
(pedagogical philosophy)ell thgt &7 vl-¢- T3 AFFAZA H"lo]'oiﬂr. a o].,Qr‘—‘:_
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A2 9 wYAEEST] 0F, FF oS Tl gAY Ao
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°]
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NAE(National Academy of Education)®] J#7]%S ¢-&3ty tha3 Zo] oAl 714 7414

1) FAFNE sk UxE wAlwS Atele ol SHAHS(Shulman, 1992; Cobb & Yackel, 1996;
Mintrop, 2001; Holt-Reynolds, 2000; Loughran, 1994)& £3 APATLE B8] =T 4+ Jok
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88 wAlwSEyle SE2S 233t Adke] ok
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ABSTRACT

An Insider Research of Curriculum Development for the Teacher

Education

Youl-Kwan Sung

(University Superviser, University of Wisconsin-Madison)

This is an insider research on the Secondary Teacher Education Project(STEP),
an innovative teacher education course that enables us to better accomplish our
course goals than in a traditional learning environment. Above all, at the stage of
setting course objectives, the curriculum of the STEP was aimed to promote the
constructivist kinds of learning that result not in simple memorization of facts, but
in enduring, useful, in-depth understandings of important education theories and
learning science concepts. The STEP system follows the recommendation for
instructional designs that provide learning community to help pre-service teachers
develop constructivist philosophical and pedagogical concepts as to how to build
classroom environments in their instructional practices.

In the process of curriculum development, I have found that this is a kind of
learning that can only partially be accomplished by traditional forms of professional
training, which tend to employ traditional methods of classroom instruction.
Instead, the STEP instructional system scaffolds students-centered instruction in
which small groups of students not only acquire but deepen their understanding of
learning science concepts as they work together on instructional design problems
and curriculum development. In line with CFT, we have designed the STEP course
as a learning community which operates as a knowledge construction system that
promotes a conceptual belief of the constructive nature of learning.

In order to evaluate the effectiveness of this approach with individual students,
theories suggest that we need to know how much students own view align with a
constructivist perspective as a result of the course. Therefore, the evaluative
research was conducted to examine whether the STEP course attained these
objectives. The SEM model I developed indicates that the researcher’s hypothesized
relationships among student beliefs and teaching philosophies is consistent with
STEP curricular goals and the course philosophy. By confirming this model of
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factor structure, researchers could provide general guidelines for making the STEP
curriculum more meaningful and pedagogic to help students acquire appropriate

learning theory and problem-solving skills.

Key Words: curriculum development, curriculum evaluation, inside research, and

pre-service teacher education.
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