
교육과정굉가연구 저15권 저11 호 (2002) 

Education 

Korea1} 

of Culture 

m English Education 

Direction A New 

m 

Hoyeol Ryu 

(Hankyong National University) 

” 

아
 

in the community made communication with 

speakers 

studying English. However, 

development of transportation and telecommu 

nication technologies, people have 

have more opportunities to travel abroad and 

communicate with 

1. Introduction 

rapid 

to 

purpose 

with the 

sole the natIve the 

interlocutor ’ s the 
” 

아
 

The 

foreigners. In such a 

which is already readily 

the world, has 

communication tool 

come 

language 

students situation, English, 

available to people 

with 

around 

are 

backgrounds 

different from theirs. When students lack the 

whose those 

be 

linguistic 

should 

different 

Therefore, English 

for intemational 

convement 

with those 

background 

tool 

a become 

be앉t\\、we많en 

commum 

cation, 
speakers 

As English has become a widely-used tool 
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partners with Korea. The emergence of build communicative competence necessary in 

English as the global language as well as the a given communication situation. 

growth of Korean economy make the 

exclusive presentation of English-speaking 1. Concept of culture 
countríes ’ culture in Korean English text 

books a legitimate question to answer. 

This paper begins with the review of the 

studies which gives a full account for the 

integration of culture in foreign language 

teaching and leaming. The second part 

discusses the emergence of English as a 

language for intemational communication and 

the use of English for intemational communi 

cation in Korean context. Then, the analysis 

of Korean high school English textbooks is 

conducted as an attempt to draw principles 

It is of prime importance for foreign 

language teachers to understand what the 

term of culture implies in relation to teaching 

language. The meaning of culture is very 

comprehensive, so it is not easy for the 

teachers to determine what cultural content 

to include in the curriculum. In this sense, 

the knowledge of its concept helps them 

improve the understanding of the relationship 

between culture and language, as well as 

determine the appropriate content to teaching 

required in teaching English as a language foreign language. Moreover, this under 

for intemational communication. The standing , in tum, enables them to practice 

summary and implications of the present the instruction in a proper manner. 

study is given at the concluding part of the Culture is such an elusive term that it is 

paper. verγ difficult to define it in a clear fashion. 

11. Culture and Foreign 
Language Learning 

Eventually, the term has multi-facets, so we 

need to examine it from many different 

perspectives. Kramsch (1993) mentioned that 

culture was a multidisciplinary term and ran 

over the disciplines of anthropology, socio 

The integration of culture into the logy, and semiology. Seelye (1984) also 

curriculum carries special importance in 

foreign language teaching and leaming. The 

purpose of foreign language education is to 

help students build abilities to communicate 

with those who do not share the same 

linguistic background with them. Those with 

the different linguistic background usually do 

have the different cultural frame of reference, 

and this difference poses a considerable 

amount of difficulties in communication 

Therefore, foreign language teachers should 

eagerly integrate cultural content into the 

language curricula and help their students 
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discussed the difficulty of defining the term 

and found that there were approximately 300 

definitions of culture in Kroeber and 

Kluckhohn ’ s study (1954). Further, Moran 

(2001) maintained that culture could be 

discussed from seven different perspectives 

which view it as civilization, communication, 

general concept, intercultural communication, 

groups or communities interact, dynamic 

construction between and among people, and 

e、TOlutionarγ psychology. Therefore, instead of 

trying to grasp a clear definition of culture, 

many studies suggests that we reach a better 



undcrstanding of it by studying its multiplc 

mcanings from diffc1'cnt pcrspcctivcs 

In thc study of asking EFL tcachcrs in 

l'vlcxico to draψ on mctaphorical imagcs of 

culturc, thc tcachcrs could bring out fivc 

diffcrcnt imagcs of culturc <Ryan, 1996). ()nc 

imagc a tcachcr co니ld comc up with was a 

complcx ball of yarn 、、 hich significd thc sum 

total of his cxpcricnccs. Tlús vic、V of cultu1'c、

clcarly indicatcs that culturc is a pc1'sonal 

mattcr. Thc sccond unagc 、、 as "a big 

machinc 、νith a motor and scrcws , a11 a part 

of thc wholc," 、、 lúch saw culturc as a global 

wholc and st1'csscd its structu1'al charac 

tcristics. Thc third imagc、 was ovcrlapping 

circlcs‘ suggcsting that, whcn pcoplc arc 

togcthcr and doing somcthing ‘ thcy could bc 

rcgardcd as a cultu1'al group. Thc fou1'th 

lmagc 、vas a bubblc which suggcstcd thc 

pcrpctuation of political aspccts of culturc 

ovcr individuals. Thc last tcachcr dcpictcd 

culturc as a mosaic. In his cxplanation , thc 

culturc of a count 1'y was dcscribcd as a 

multiplicity of culturcs in pcrpctual changc, 

cmphasizing thc changing quality of cultu1'c 

Ovcrall, thcsc fi vc mctaphors 、νcll highlightcd 

thc fact that cultu1'c could bc discusscd in 

tcrm of group vs. individuaL static vs 

A New Directíon of Cu ltul"e Education in English Ed니cat ío 

fricnds , and all thosc othcr pcoplc in thc past 

and prcscnt who makc a α~1'son fccl oncsclf 

in his 01' hc1' lifc. T hc third condition is 

tcmporal oricntation which compnscs thc 

historv of onc’ s culturc and ho、ν onc ’ s lifc 

1'clatcs to that lústory. Finally , thc uniquc 

gcnctic hcritagc rcfcrs to onc’ s inhc1'it cd 

mcntal and physical fcaturcs 써lich commonly 

appca1' to many of a cultural group 

Hammcr' s idca of cultu1'c st rongly suggcsts a 

hc1'mcncutical VICW that it should bc 

intc1'prctcd at an indi vidual lcvcl and that 

cvcry cultural phcnomcnon bc shapcd 

diffc1'cntly dcpcnding on onc' s intc1'prctation. 

:VIoran (2001) addcd anoth cr picturc to thc 

conccpt. Hc dcfincd c ulturc as “t hc cvolving 

、νay of lifc of a group of pcr sons, consisting 

of a sharcd sct of p1'acticcs associatcd with a 

sharcd sct products . bascd upon a sharcd sct 

of pc1'sαxtivcs on thc world, a11d yct ιithin 

spccific social contcxts." (p. 2/1) Th cn, h c 

listcd fivc clcmcnts of culturc. T hc fi1'st 

clcmcnt lS products 써lich r cprcscnt all 

mt ifacts pr oduccd or adoptcd by thc mcmbcrs 

of a cultural group. Thc sccond onc is 

practiccs which mcans thc actions and 

intcractions that mcmbcrs of a ccrtain 

cultural g roup ca1'1'y out. It i11cludcs 

changing , and l11lc1'oscopic vs. mac1'oscopic communication mcans and actions associatcd 

pcr spcctlvcs 

In addition to diffc1'cnt pcrspcctivcs on 

culturc, many attcmpts havc bccn madc to 

idcntifν thc basic clcmcnts 、이lich constitutc 

culturc. Fi1'st of all, Hal11l11CrS (l9Ki) 

suggcstcd that th c follo씨 ing fou1' con이tion of 

culturc bc cxplorcd in a forcign languagc 

cu1'1'iculum. T hc first condition is thc physical 

conditions 、‘vhich rcfc1' to gcography, climatc, 

and things in onc ’ s lifc. Thc sccond condition 

is social cnvironmcnt that includcs family, 

‘vith thc usc of th c p1'oducts. Thc third onc 

lS pcrspcctivcs 、νhich includc pcrccptions ‘ 

bclicfs , valucs , and attitudc、s th at undc1'lic thc 

products and pμlCtiCCS. Thc fourth 011C is 

communitics which r cprcscnt thc spccific 

social contcxts , circumstanccs , and groups 

ψhcrc mcmbcrs of a cCltain group ca1'1'y out 

cultural practiccs. i\nd thc last onc is lX、rsons

which 1'cfcr to individual mcmbc1's of a 

spccific culturc and its commUlútics 111 UIÚqUC 

、νavs . :\iforan addcd that all of thc fivc 

? 
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dcmcnts intcractcd with onc anothcr and 

shapcd thc 、vholc picturc of culturc 

Culturc was dcfincd 111 tcrms of fivc 

oricn tations ]X、oplc assumcd in rclation to thc 

naturc of humankind (Jourdain, 1SJ9?S). In thc 

study of introducing a studcnt ccntcrcd 

approach to tcaching culturc ‘ Jourdain 

introduccd Klllckhohn and Strodtbcck’ s studv 

(1961) to cxplain thc dcmcnts ncccssary to 

rcach a dccκr undcrstanding ()f culturc. 

which can bc discusscd in tcrms ()f fi vc 

diffcrcnt oricntations which includc human 

naturc, man naturc rclationship, timc, activity , 

and rclation to othcr pcoplc. l\Iorcovcr, 

Jourdain suggcstcd that studcnts bcttcr 

undcrstand thc undcrlying diffcrcnccs bctwccn 

two culturcs by rcflccting on thc answcrs to 

thc fivc qucst ions 

Flcwclling (HJ9;l) cxplaincd two contrasting 

conccpts of culutc, which may havc dircct 

implications to tcaching culturc in forcing 

languagc curricula. Thc first typc is thc 

"capital C culturc." Thc capital C c ulturc 

rcfcrs to thc civilization associatcd with thc 

languagc bcing stlldicd. It conccrns 、νith thc 

study of th c art, litcraturc, philosophy , 

tcchnology , and othcr aspccts of pcoplc 

associatcd with thc languagc. In contrast, thc 

small c culturc rcfcrs to a pcoplc ’S cuStOllls , 

manncrs , valucs , and bclicfs. Thc conccpt of 

thc small c c ulturc is particularly important 

in forcign languagc tcaching and lcarning in 

that its undcrstanding gl vcs thc bcttcr 

undcrstanding of thc pcoplc ψith 、、 hom onc 

is trying to communicatc. Hcu sinkvcld (19í-ì5) 

of thc undcrlying attitudcs and valucs. Thcsc 

distinctions clcarl v indicatc 、vhat aspcct of 

culturc should bc cmphasizcd III forcign 

languagc classrooms. 

Thc rc、ricwcd studics suggcst two 

important points in our attcmpt to undcrstand 

thc conccpt. Thc first onc is that culturc is 

intcrprctcd diffcrcntly in cach indi vidllal 

Onc ’ s point of vicw clcarly makcs him or hcr 

strcss a cCltain aspcct of clllt urc ovcr thc 

othcrs‘ so many diffcrcnt cultur al conccpts 

can bc gcncratcd. Thc othcr point is that 

many attcmpts to dcfinc thc conccpt 

cmphasizc thc importancc ()f thc undcrlying 

rulcs wlúch govcrn thc cultural bchaviors 

spccific to a pmticular group. Thc propcr 

llndcrstanding of t hc conccpt can grcatly 

improvc Ollr tcaching practiccs by cnabling 

llS to c‘ orrcctlv dctcrllÚnc what and ho씨 to 

tcach forcign cultllrc. 

2_ Culture in Foreign Language 
Learning 

:VIany studics, for cxamplc, th osc of Sccylc 

(HJS이 and lVloran (200l), point out that 

languagc and culturc arc inscparablc 111 

forcign languagc lcanúng . COltazú and Jin 

(HJ9í-ì) strcsscd thc impOltancc of culturc in 

languagc lcεtrning in thc following m anncr: 

"Communication in rcal situations 1S ncvcr 

out of contcxt‘ and bccausc culturc is a part 

of most contcxts , commllnication 1S r ardy 

culturc frcc. " (p. 197). '0lhcn wc considcr th c 

intcgrat ion of c ulturc in forcign languagc 

madc a s imilar dis tinction bctwccn two t :,lpCS lcarning , wc should bc ablc to providc 

of culturc: Dccp clllturc vs. surfacc culturc . appropriatc answcrs to thc following 

R낀ülc dccp cultllrc is onc' s cultural attitudcs , qucstions 

bclic、fs， and llndcrlying valucs, surfacc culturc 1. v\That is thc purposc of tcaching culturc in 

can bc dcfincd as thc cxtcrnal manifcstation forcign languagc classrooms? 
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2. '0lhat cultural clcmcnts should bc strcsscd 

in languagc tcaching? 

3. H。、v sho111d culturc bc taught in lang l1agc 

claSSnXll11S‘/ 

l\ns 、vcrs to thosc qucstions arc bdicvcd to 

guidc thc tcachcrs throl1ghout thc wholc 

instructional proccss. i\s discusscd carlicr, thc 

ans wcrs should bc bascd on thc propcr 

undcrstanding of thc conccpt of culturc. 

Unlcss culturc is taught ψith thc 

undcrstanding , tcaching culturc is 1110rc likdy 

to fail in dcvdoping studcnts' cultural 

cOl11pctcncc ncccssary to coml11unicatc ".’ith 

thosc from thc cliffcrcnt cultural background 

Thc first qucstion is about thc purposc of 

tcaclúng culturc in a forcign languagc 

classroom. Kramsch (l9SJí-ì) contcndcd that thc 

purposc of cultural lcanúng in a forcign 

langl1agc classroom was to hclp studcnt 

bccomc an intcrcultural spcakcr who posscss 

thc abilitics "to hdp lcarncrs analysc, rcflcct 

니pon， and intcrprct forcign cultural ph cno 

mcna whcn using thc lang l1agc in contact 

with forcign nationals ." (pp. 27 2):5) Thc 

dcfinition of an intcrc111tural spcakcr clcarly 

indicatcs thc goal as wdl as thc lcgitimacy 

of c111turc lcarning ll1 forcign languagc 

curricula . Hc suggcstcd that stl1dcnts should 

bc askcd not only to propcrly l1ndcrstand 

forcign c111turc, but also to apply thc 

undcrstanding to communication with forcign 

spcakcrs . Lantolf (1999) dcfincd c111turc 

lcarning as thc dcvclopmcnt of conccptual 

thinking. Hc insis tcd that, to SOI11C cxtcnt, it 

should bc fcasiblc to cultivatc intcrcultural 

núnd “.:hich is a rcsult of rcstructuring 

conccptual organizations. In this VCll1, it 

sccms clcar that thc goal of thc c ulturc 

lcarning docs not lic in mcrc mCl11orization of 

A New Directíon of Cu ltul-e Education in English Ed니cat io 

c111tural facts, but in thc dcvclopmcnt of thc 

cogniti vc abilitics to intcrprct nc、ν cultural 

phcnomcna from thc lcarncr’ s 0、νn

lX、rspcctivcs and to appropriatdy usc thc nc、ν

information for COmm111Úcativc p l1rposc . 

:VIorcovcr. st l1dcnts arc rcquircd to dcvclop 

thc scnsc to apprcciatc c ultural similaritics 

and diffcrcnccs bct“lccn thcir 0、νn and thc 

targct c111turc. Hcusinkvcld ( lSJ앉)) l11aintaincd 

in hcr stl1dy of tcaching Hispatúc culturc to 

l\mcrican studcnts that thc undcrstanding of 

thc targct culturc comcs from thc 

idcntification of thc studcnts ’ o、νn culturc . 

Shc furthcr statcd that, through c111turc 

lcarning, studcnts arc cxpcctcd to ans \,vcr thc 

following four qucsüons ‘ 

1. v\Thcrc do 1 comc from? 

2. v\That scts of my cult l1rc arc apart from 

othcrs? 

:{ How do pcoplc from oth cr countrics vicw 

my culturc? 

’1. v\That diffcrcnt attit l1dcs. valucs ‘ and habit s 

might 1 find in anothcr cult l1rc, spccifically 

Hispanic culturc? (p. :.)2,1) 

Thc first two qucstions s trcss thc impor tancc 

of a studcnt’ s idcntity as a mcmbcr of his 

hcr own culturc. It can bc assumcd that , only 

aftcr do s tudcnts havc thc sOl1nd undcr 

stancling of thcir own cultl1rc. thcy arc rcady 

to apprcciatc forcign culturc. :VIantlc Bromlcy 

(1992) cmphasizcd thc importancc of thc 

undcrstanding of onc ’ s own culturc bcforc lús 

or hcr lcarning of forcign c111turc as follo、νs:

l\ll lcarncrs ’ intcrprctations of c니ltural 

cxprcssion will nL'Ccssarily dcpcnd to a grcat 

dcgrcc on thcir prcvious cxpcricn cc. Vlithol1t 

aclmowlcdging this cxpcricncc, thc lcarncr 

[ t 2 
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will find it much morc difficult to organizc 

thc ncw information in a mcaningful way (p 

120). 

Robinson (19&S) also strcsscd that forcign 

culturc lcarning can bc facilitatcd by 

introducing thc comparison of studcnts ’ own 

culturc with thc targct culturc on familiar 

contcnt first. Thcn, thcy can gradually movc 

to culturally unfamiliar topics. 1t sccms that 

thc undcrstanding of onc' s 0、νn culturc 

should bc considcrcd to bc of significant 

1mporτancc in that it tcachcs studcnts that 

thcir bchaviors arc culturally conditioncd, as 

wcll as it plays thc rolc of a facilitator in 

studying unfamiliar targct culturc. Thc 

ans wcr to thc scc‘ ond qucstion can bc sought 

aftcr by considcring thc first qucstion. That 

is , if wc can clarify thc goal of culturc 

cducation 111 forcign languagc curricula, it 

cvcntually guidcs us to idcntify thc cultural 

dcmcnts that nccd to bc prcscntcd in forcign 

languagc classrooms. Thc prcv iOus part 

supports thc point that thc goal of culturc 

cducation should bc dcvcloping studcnts ’ 

cognitivc ability to apPrL'c iatc and undcrstand 

thc targct culturι Thc distinction bctwccn 

thc capital C culturc and thc smaJl c culturc 

1S 、νorth not ing in dctcrmining thc appro 

priatc contcnt in thc curriculum. Hammcrs 

(19g;")) also notcd two lcvcls of culturc. Thc 

uniquc outlook of thc targct culturc on lifc 

and history hdps studcnts undcrstand thc 

pcoplc with whom thcy arc trying to 

communicatc to a ccrtain cxtcnt . Hoψcvcr‘ 111 

onc ’s att cmpt to communicatc with a pcrson 

from thc targct culturc, it is important to go 

bcyond this lcvcl of culturc. 1n othcr words , 

undcrstand thc dccpcr lcvcl of culturc which 

undcrlics his or hcr thoughts, valucs, and 

bchaviors. Hammcrs suggcstcd that‘ instcad 

of try ing to rcach a dircct undcrstancling of 

individuals from thc targct culturc, 、νc should 

undcrstand cultural con이tiOns 싸hich shapc 

thcir pcrsonalitics and tr aits t hat makc thcm 

uniquc to othcrs. 1n forcign languagc lcarning 

contcxt, thc lcarncrs nccd to rcach a dccpcr 

lcvd of cultural undcrstanding which cnablcs 

thcm to drél\ν corrcct intcrprctations of thc 

thoughts, valucs, bchaviors , and othcr things 

of an incli vidual from thc targct culturc to 

cfk'Ctivdv communicatc with him or hcr in a 

g1vcn commumcatlOn s1tuatiOn 

For thc third qucstion rcgarding thc 

manncr of prcscnting culturc, it has bccn 

clcarly suggcstcd in thc prcvious paπ that 

thc mcrc prcscntation of cultural facts bc n ot 

cnough to achicvc thc goal of culturc 

cducation, 、νhich cnablcs studcnts to rcach a 

dc'Cpcr lcvd of cultural undcrstanding. 1n his 

cxplanation of thc l\-at ional Corc Frcnch 

Study of Canada program, LcBlanc (1990) 

rccommcndcd that culturc cducation bc 

startcd from a smallcr communitv lcvcl to a 

largcr onc. 1n thc casc of Frcnch culturc 

cducation 111 Canada. thc ordcr of thc 

instruction should bc local, rcgional and 

provincial, Qucbcc, Korth j\.mcrica , and finally 

Francc and othcr Frcnch Spcaking countrics 

Tlús way of prcscnting culturc implics an 

important point 111 rclation to prcscnting 

forcign culturc . That is ‘ thc t caching should 

bc startcd from culturc 、이lich can bc rcadily 

acccssiblc and casily cxpcricnccd by s tudcnts, 

and movc to thc morc rcmotc and biggc、r

units which is clusi vc and complicatcd to 

if wc makc an attcmpt to undcrstand an undcrstand 

indμ.idual from thc targct culturc, 、νc nccd to i\.nothcr point t o considcr in tcaclúng 

• 258 • 



forcign culturc lS thc dcvclopmcnt of 

studcnts ’ cultural awarcncss. i\.s studcnts 

lcarn forcign culturc, thcy arc rcgardcd as 

g0111g through four stagcs of cultural 

awarcncss (]ourdain, 199B). Thcrcforc, whcn 

thc tcachcr plans thc instruction, hc or shc 

should intcgratc thc dcvclopmcnt lcvd of his 

or hcr studcnts! cultural awarcncss. In thc 

bcgi l1lúng stagc of cultural awarcncss , 

studcnts cannot look at thc targct culturc 

with an opcn and acccpting attitudc, so thcir 

undcrstanding of thc targct culturc is limitcd 

to its stcrcotypcs. i\.s thcy makc a progrcss 

in thc undcrstancling of thc culturc, studcnts 

can noticc thc significant and subtlc 

cliffcrcnccs bctwccn thcir own and thc targct 

culturc. Howcvcr, thcy still cannot look at 

thc culturc 끼ith an 0α~n and positi vc 

attitudc. In thc third phasc of cultural 

awarcncss , thcy bcgin to look at thc culturc 

with a positivc attitudc. Thc final stagc 

rcprcscnts full cultural assimilation, wlúch is 

oftcn thc rcsult of lcngthy cultural immcrsion 

Jourdain pointcd 0니t that it is practically 

impossiblc to rcach thc final stagc of cultural 

awarcncss through instructional practiccs in 

thc classroom. Thc optimal goal of forcign 

culturc instruction should bc rcaching thc 

third stagc and cach diffcrcnt t caching 

s tratcgics should bc practiccd bascd on thc 

s tudcnts ’ lcvcl of cultural awarcncss 

l'vlantlc Bromlcy (199:1) also pointcd out thc 

importancc of a progrcssivc, skill builcling 

manncr of forcig n culturc instruction. Thc 

tcrm, progrcssl vc‘ is spccially important in 

that a studcnt bcgins his or hcr c ultural 

s tudv 、νith an awarcncss of his or hcr own 

cultural bchaviors and pattcrns and movcs 

toι ard cxam111111g forcign bchaviors and 

pattcr ns. i\ftcr comparing and contrasting his 

A New Di rectíon of Cultul'e Education in English Ed니cat ío 

or hcr own and forcign culturc‘ thc studcnt 

may bcgin to dcvdop thc indcpcndcnt ability 

to makc a scnsc Ollt of unfamiliar cllltural 

phcnomcna. Onc of thc conclitions for tlú s 

progrcss in thc dcvclopmcnt of cultural 

awarcncss is attitudc rcadincss which can bc 

dcvclopcd through cxammmg thc bd icfs 

about thc targct culturc and lcanú ng h ow 

stcrcotypcs arc dcvdopcd and maintaincd 

Thcrcforc, study of forcign c ulturc should 

start from dcvcloping studcnts! opcn, positivc 

attitudc toward thc targct clllturc. Thcn, thcy 

can movc to thc idcntification of thcir 0、νn

as wcll as thc targct culturc with dc'Cp 

cultllral insights. 

Whcn thc goal of c ulturc cducation is 111 

dcvcloping high lcvds of cultural awarcncss ‘ 

simplc prcscntation of cllltural facts is far 

short of achicving thc goal. i\.rrics (1991) 

proposcd that, instcad of prcscnting mcrc 

cultllral kn(써:lcdgc， studcnts dcvclop thcir 

undcrstancling of thc targct clll tllrc throllgh 

thc anthropological proccss in wlú ch studcnts 

arc askcd to conduct an anthropological s t lldy 

on thc targct culturc. Roscnbllsch (1992) also 

introdllccd a c ulturc t caching modcl for 

dcmcntary school studcnts, in which s t udcnts 

focuscd on a spccific aspcct of forcign c lllturc 

and indiwctly cxpcricnccd thc targct 

languagc. It can bc suggcstcd that, if 、νc

“/ant our studcnts to dcvclop a high lcvd of 

cultllral undcrstanding, mcrc prcscntation of 

cultllral knowlcdgc is not cnough. Instcad‘ thc 

tcachcr givc his or hcr studcnts opport1l11Ít ics 

to bc immcrscd in thc targct culturc and to 

cxpcncncc lt as a proccss 

So far‘ thrcc basic iSSllCS rcgarding thc 

cducation of forcign culturc havc bccn 

discusscd so far. Thc fir st is suc is thc goal 

of forcign clllturc cducation. This s t lldy 

띠
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maintains that the goal should be developing 

students' cognitive abilities to reach a deeper 

level of cultural understanding and apply the 

understanding to a communication situation 

with the person from the target culture. This 

study also points out that the deeper 

understanding comes from the understanding 

of one ’ s own culture. The second issue is the 

content of foreign culture education. Instead 

of presenting the surface level of culture, this 

study proposes that the deeper level of 

culture should be taught in the classroom 

The last issue is the manner of foreign 

culture education. This study contends that 

foreign culture education should be practiced 

in a progressive manner based on the level 

of students' acculturation. Further, it is 

suggested that students should be given 

opportunities to experience foreign culture as 

a process rather than mere cultural 

knowledge. 

111. Multicultural Education in 
English Classrooms 

As the US has played a leading role in the 

international communities, English has also 

emerged as a common language for inter 

national communication. This emergence of 

English for international communication 

means that not only has it been used for 

communication between the native and 

non-native speakers, but also between the 

non-native speakers. The common use of 

English among the non-native speakers bears 

an important point in relation to this study. 

That is, as English is widely used by the 

non-native speakers, it is of prime impor 

tance to integrate foreign culture other than 
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that of English-speaking countries in the 

English curricula, to help our students better 

prepared for communicating with those whose 

culture background is other than that of 

English-speaking countries. 

1. English as a Language for 
International Communication 

English has undoubtedly become the most 

common language for international communi 

cation since the end of World War Two. 

Graddol (1997) defined this dominance of 

English in intemational communication as the 

outcome of the British colonial expansion and 

the recent leading role of the US in 

intemational communities. This wide use of 

English can be evidenced in the language use 

of intemational organizations. According to 

Crystal (1997), 85 percent of intemational 

organizations use English as one of their 

working languages, opposed to 49 percent of 

French and fewer than 10 percent of Arabic, 

Spanish, or German. It seems that 49 percent 

use of French in the organizations, however, 

is somehow misleading. Since the end of 

W orld War Two, the power of French has 

been clearly in rapid decline, and its value in 

international communication can be found 

only in the political gesture of resistance to 

the hegemony of English. As a matter of 

fact , it seems clear that English enjoys 

incomparable power in the communication 

and is widely used in the communication 

between the non-native speakers 

Another evidence of the widespread use of 

English for intemational communication can 

be found in the expansion of English 

speaking population worldwide. Crystal (1997) 

reported that there are three circles in the 
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usc of English. Thc first circlc is thc inncr 

circlc which rcfcr to such countrics as USi\, 

UK. Ircland‘ Canada, j\ustralia, and Kc아 

Zcaland whcrc English has bccn traditionally 

rccognizcd and put into cducational practiccs 

”이)rld、.vidc. vVith rcspcct to this t rcnd of thc 

cxpanslOn of English , thc important point 

”이ni:h noting 1S thc cxpansion of thc 

uscd for thc primc languagc in thc socictics. cxpanding circlc. In rcccnt ycars, whcn 

Crystal cstimatcd that thc total numbcr of pcoplc nccd to commllnicatc with thosc 

thc inncr circlc population 、vas approximatcly 

320 to 3BO millions. T hc ncxt circlc is thc 

olltcr or cxtcndcd circlc whcrc English 

bccomcs part of a country ’ s chicf institutions 

as 、、 이1 as an impOli:ant sccond languagc in a 

multicultural sctting. This circlc includcs 

1ndia, Singaporc, :Vlalawi, and othcr cOllntrics 

Thc total numbcr of thc outcr circlc 

populations was cstimatcd approximatcly 12)0 

to ;-:lOO millions. Thc last circlc 1S thc 

cxpanding circlc ψhcrc thc impOli:ancc of 

English as an intcrnational languagc is wcll 

rccognizcd ‘ but thcrc is no history of 

colonization bv thc mcmbcr of thc inncr 

circlc. 1n thc cxpanding circlc countrics, 

alt hough thc importancc of English as an 

intcrnational languagc is wcll rccognizcd by 

thcir govcmmcnts and pcoplc, English is not 

uscd for official purposcs and taught as a 

forcign languagc. Thc cxpanrung circlc 

includcs such countrics as .Tapan , China‘ and 

othcr countrics all ovcr thc 애orld. Thc total 

numbcr of thc cxpanding circlc poplllation 

was cstimatcd approximatcly’ llXl million to 

onc billion. 

Thc maximum numbcr of thosc who cithcr 

spcak English as a first or sccond lang uagc 

or study English as a forcign lang uagc 

amounts to approximatdy 1.7 billion. This 

numbcr cquals approximatcly :)0 αxccnt of 

thc total population of th c world . H。、vcvcr，

thc figurc sccms vcry conscr vati vc, in that, 

as thc 、νorld has bccn rapidly globalizcd, thc 

importancc of English has bccn wcll 

、νhosc linguistic background diffcrs from 

thcirs ‘ instcad of studying thc convcrsation 

partncrs ' nativc languagcs , mor c and mor c 

pc、oplc tcnd to rcly on English. In man y 

cascs, English sccms to bc a solc forcign 

languagc onc has studicd and posscss a 

dc'Ccnt control of. That is , in many cascs ‘ 

English is thc languagc for communicating 

‘vith not only thc nativc spcakcr s but also 

thosc who havc diffcrcnt lingllist ic 

baclζgrollnd from ours 

2_ English in Korean Context 

Lcarning English always carrics a spccial 

mcaning to Korcans. T hc rcason bchind this 

valuing of English in Korcan socicty may bc 

thc strong political, cconomic inflllcncc of thc 

US ovcr Korca s incc th c cnd of thc Sccond 

ìVorld 찌간lr. Howcvcr ‘ although thc l~S is 

still an important country to Korcans, t hcir 

rcliancc on thc US has dccrcascd 、νith

Korcan political, cconomic growth in thc 

intcmational community . Onc cxamplc that 

shows onc country ' s dcpcndcncc on anothcr 

country may thc cxchangc of pcoplc bctwccn 

thc two count rics. In this light, thc rcccnt 

dc'Crcasc in thc pcrccntagc of Korcan 

travclcrs to thc CS and othcr English 

spcaking countrics clcarly shows that Korcan 

political, cconomic intcrcsts arc ru vcrsificd‘ 

rathcr th an rdying on a fcw countrics 

i\ccording to th c data by thc Korcan 

Statis tical Officc, among approximatcly :1 .5 
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million Korcan travclcrs abroad, HJ.7 pcrccnt 

visitcd thc CS in 1991. This figurc droppcd 

rathcr dramatically 111 2001. Among 'J .7 

million Korcan travclcrs abroad, 1:-\.1 pcrccnt 

visitcd thc countr:\, m 2001. This trcnd 

c'qually applics to all of English spcaking 

countrics. In 1991, about 26.7 pcrccnt of 

Korcan travclcrs abroad visitcd English 

spcaking countrics‘ including thc Unitcd 

Statcs, thc CnitcD Kingdom, Canada‘ 

l\ustralia‘ Nαν Zcaland‘ and Guam. Howcvcr, 

thc figurc droppcd to 21.6 pcrccnt in 200l. 

i\. survcy was conductcd to invcstigatc 

Korcan travclcrs ' languagc usc in forcign 

countrics. B1 travclcrs participatcd in thc 

survcy by ans 、vcring thc fivc qucstions on 

thc qucstionnairc, which is prcscntcd in thc 

l\ppcndix. Thc first qucstion was about thc 

travclcrs ’ visiting countrics. Thc visiting 

countrics includcd 17 countrics and rcgions 

22 travclcrs said thc:\, would visit English 

spcaking countrics, including thc CS , UK‘ 

l\ustralia‘ Canada , and Ncw Zcaland. 27 

travclcrs visitcd thc ncighboring countrics 

which rcfcr to Japan, China, and Russia. l\nd 

:iCi travcJcrs said thcv ".’ould visit distant and 

non English spcaking countrics ‘ which wcrc 

mostly south cast l\sian, Europcan, and 

ccntral or south i\mcrican countrics 

l'vlost of thc travclcrs to thc English 

spcaking countrics said thcy wcrc capablc of 

spcak English and planncd to usc it in thc 

visiting countrics. Howcvcr, thrcc rcspondcnts 

said thcy ncithcr had an y control of English 

nor planncd to usc any forcign lang uagc in 

thc countrics. It sccmcd that thcy would visit 

thcir family mcmbcrs and othcr acquaintanccs 

in thc countrics. ()nc intcrcsting point about 

thc travclcrs to English spcaking count rics 

was that t\~이) of thcl11 said thcy would spcak 

Japancsc if thcy could communicatc 111 

Japancsc. This could bc cxplaincd in tcrms of 

thcir supcrior Japancsc spcaking ability to thc 

English onc. For thc fourth qucstion which 

askcd thc travcJcrs ’ kt1 (써:lcdgc of culturc and 

customs of thc visiting countrics, thrcc 

rcspondcnts said thcy had littlc kt10wlcdgc of 

thc culturc and custOI11S of thc visiting 

countrics, H rcspondcnts said a lit tJc, 9 

rcspondcnts said somc but not cnough‘ and 2 

rcspondcnts said cnough know Jcdgc of thc 

targct culturc and customs. For thc last 

qucstion 、、 hich askcd thc r cason for 

cxpcncncing difficultics in thc visiting 

countrics, it was provcn that thc lack of 

cultural kt1(써:lcdgc gavc a considcrablc 

numbcr of thc travclcrs difficultics in 

travcling to thc countrics. That is‘ 9 out of 

22 rcspondcnts said thcir diffic ulty in thc 

travcling cal11C from thcir lack of propcr 

cultural Imowlcdgc to dcal with thc problcms 

thcy might facc. 

For thc t ravclcrs to thc distant and 

non English spcaking countrics, incJuding 

south cast i\.sian, Europcan‘ i\frican, and 

Latin i\mcrican countrics , English was 

pr ovcn to bc a maJor communication 

inst rumcnt. Out of :')5 travclcrs to thosc 

countrics, only thfL'c travclcrs said that thcy 

kncψ t hc local languagcs and planncd to usc 

thcm whcn thcv would bc in thc countrics 

In contrast, 21 travclcrs answcrcd that thcy 

had a fair control of English and planncd to 

usc it . In rcgards to thcir kno、νlcdgc of thc 

targct culturc, 11 travclcrs answcrcd that 

thcy had only a littlc know Jcdgc of it and 11 

travclcrs rcportcd that thcy Imc、V S0111C but 

cnough to travcl 、νithout difficultics. Finallv ‘ 

26 t ravclcrs answcrcd that thc diffìcultics 

thcy cxpcricnccd in travcling to thc countrics 
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mainlv camc from thcir limitc 키 abilitv to 

communicatc and 9 travclcrs chosc thc lack 

of thc cllltural knmvlcdgc 

In contrast, thc survc~l showcd that most 

travclcrs \vho travckd to thc ncighboring 

countrics likc Jaεan， China, and Russia had a 

gO(셔 control of thc local langllagcs and 

planncd to usc thcm in thcir travcling. ()ut of 

'27 travclcrs to Japan, China, Rllssia, '2'2 

travclcrs ans 、vcrc 키 that thcy had a faiI 

control of thc languagcs and '21 tra、 clcrs

planncd to usc thcm vv'hilc thcy 、 crc 

travcling to thc countrics. Only thrcc 

travclcrs rcspondcd that thc~l could spcak 

English fairly and planncd to usc it in thc 

countrics. 11 travclcrs ans、.vcrcd that thcy 

kncι a littlc about thc targct culturc and 10 

travclcrs ans、vcrc녕 that thc、 know somc but 

not cnough to travcl \vithout difficulty. For 

thc last qllcstion conccrning thc causc of thc 

problcms in travcling to thc αmntncs. III 

contrast to thc travclcrs to thc distant 

Table Î , The Result of the Survey of Language Use 

in Foreign Countries 

lang니agc 

γ‘Jl1 Ciln 
s))cak 

f-:nglish 
speaking E 20 

。”C()\l\l lri t's 

L 22 ncighboring E lO countries 
。”

non L :-l 

ncighboring f-: ?4 
countries OK 

L 1 ， ιal lang l1ilge 
E-English 

!;:lIlguagc 
), ou lllan 

lO lhC 

π ~1 

0 으 

L 21 
π 3 
03 

L :-l 

f-: 24 
o ~J 

(J -OdlCj' CO띠llullication tools 

kno、dξdge
thc ι111SC of ()f lhc 

targct Y'비1 

cullure pnlhlcTll s 

none j 

;J lilll t-' 8 J "anglwge 1:-l 
SD•11C 10 Culrurc 9 
enough ~ 

\lO\lt' ] 

a littlc 11 Languagc 18 
sOllle 10 Culture 
t'n! mgh 4 

nonc υ 

ι\ little 1-'1 Language 26 
SOTllt-' 11 Cllllllæ 9 
cnough 2 

thc countrics thcy vv'Crc travcling to. If wc 

cxcluclc thc travclcrs to 

Japan and China which havc closc historical 

non English spι]king countncs , a tlC익 to Korca ancl vv'hcrc many Korcan 

considcrablc numbcr of thc travckrs , 11 out 

of '27 travclcrs, rcportcd that thcir problcms 

ι crc causcd by thcir insufficicnt knowlcdgc 

of thc targct culturc. 1t-\ travclcrs ansvv'crcd 

that thcir limitcd linguistic abilit~l causcd thc 

problcm. Thc Tablc 1, summarizcs thc ovcrall 

rcsult of thc survcy 

Although thc survc~l itsclf has littlc 

scicntific valuc, duc to its limitcd samplc sizc, 

thc rcsult sh()\.vs somc picturcs of Korcan 

forcign travclcrs' langllagc usc and thc callSC 

of thcir problcms in travcling abroad. i끼I，.mong 

thc travclcrs to non English spcaking coun 

trics , if 、vc cxcludc thosc who ans、.vcrcd that 

thc、 had no communication tools , '27 out of 

51 tra、 clcrs ans wcrcd that thcy planncd to 

cmigrants arc living, thc dominant usc of 

English in travcling abroad bccomcs morc 

cvidcnt. In this light, thc survcy clcarly 

inclicatcs thc importancc of tcaching 

non English spc 꾀ζmg countrics' culturc m 

English classrooms. This studyT lS not 

intcnclcd to undcrcstimatc thc imrν)rtancc of 

tcaching English spcaking countrics' culturc 

but to cmphasizc thc fact that \vc nccd to 

havc a balanccd ViC\V of forcign culturcs 

Oncc English lS 、?v'idcly usccl for 

communication not onlv bct\.vccn thc nativc 

ancl non nativc spcakcrs but also bct、?v'ccn

anyThoclics \VhOSC linguistic background lS 

cliffcrcnt from thcir communication paπncrs 

thc tcaching of non English spcaking COlm 

usc English othcr than thc local langllagcs of trics' culturc 익 has a lcgitimatc placc m 
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English classrooms 

3. Culture Education in Korean 
English Classrooms 

Thc :VIinistrv of Education (UJ97) startcd 

to bc awarc of thc impoπancc of English as 

an intcrnational languagc and clcarly statcd 

thc goal of English cdl1cation as follows ‘ 

Korcan c111turc, non English spcaking coun 

trics ' culturc, and culturc frcc contcnt. For 

cxamplc, storics from English spcaking 

countrics and cxplanations of English 

spcaking c111turc lS catcgorizcd as rcprc 

scnting English spcaking countrics ’ culturcs 

in thc studv. C111turc frcc contcnt cann ot bc 

sccn as rcprcscnting any particular cult l1r c 

Topics dcaling with SCICnCC, cnvironmcnt, 

pc、rsonal story and othcrs can faJl in this 

Thc 111timatc goal of lcarning English lS catcgory. 

contributing to thc crcation of uniquc Korcan ()ut of 70 rcading tcxts in fi vc high school 

culturc by accommodating global culturc English tcxtl)(x)ks , :-30 matcrials rcprcscnts 

through thc global languagc, English. English spcaking countrics' culturc, which 

Hoψcvcr. if wc considcr it from a widcr arc thc most in numbcr . Th c ncxt comcs thc 

pcrspcctivc, thc goal is in undcrstanding thc c111turc frcc contcnt, which arc mostly about 

global community mcmbcrs through commu SClcncc‘ cnvllτmmcntal problcms , and 

nication and contributing to thc world pcacc contriv(x[ storics by thc authors. T hc tcxt 

with fricndslúp rathcr than our own national introdllcing Korcan c ulturc is prcscntcd tcn 

intcrcsts (p. 1:)). timcs, 싸lúch includc th c topics of thc gcncral 

introdllction of thc country , Korcan histor y 

l\lthol1gh thc importancc of a balanccd vicι and othcr Korca rclatcd contcnts. Non 

of clllturc cducation in English classrooms is English spcaking countrics ’ cult l1rc is 

cvidcnt in many ways, thc intcgration of thc 

vicw to thc curriculum and act l1al tcaching 

practiccs arc in doubt . This st l1dy cxplorcs 

how tlús vicw of culturc cducation is rcalizcd 

in actual tcaching practiccs by looking somc 

English tcxtbooks l1scd in high school. 

Lang l1agc and culturc arc inscparablc, so 

culturc should bc prcscntcd III forcign 

lang l1agc tcxtbooks in a manncr to dcvclop 

s tudcnts ’ commllnicativc comκtcncc and hclp 

thcm function propcr!y in a glvcn commu 

nicati vc s ituation. This stlldy cxplorcs thc 

way how cult l1rc is intcgratcd in English 

tcxtbooks by looking at fivc high school 

English tcxtl)(x)ks. l\ccording to thcrr contcnt, 

rcading matcrials and dialogs arc classificd 

into English spcaking cO l1ntrics ’ c 111turc. 

prcscntcd ninc timcs. Howcvcr, many cascs 

do not sccm to givc studcnts information 

which is hclpful for thcm to undcrstand thc 

c111turc and l1SC t hc information for 

communicating 、、 ith thosc from thc Cl1lturc 

For cxamplc, thc biography of Van Gogh is 

catcgorizcd as rcprcscnting non English 

spcaking cOl1ntrics ’ c l1lturc, bccausc hc was 

a Ncthcrlandcr. Hoψcvcr. th c introdl1ction of 

his carccr as a paintcr is vcry doubtful in 

giV111g stlldcnts any information about 

I\cthcr!and culturc. If 、νc cxcll1dc this kind of 

rcading tcxts, thcrc arc fcw rcading tcxts 

“.:hich hdps studcnts undcrstand forcign 

c111turc othcr than English spcaking 

countncs ’ c111turc 

Sincc dialogucs in thc tcxtb<x)ks mainly 
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focus on tcaching basic cxprcssions ncccssanr of a distinctivc pcrson from a spccific culturc 

10 αnnmunicatc \vith forcigncrs in spokcn Gcncral clllturc rcfcrs to thc ιJttcmpt to 

langllagc and thcÍf• 1α19th is limitcd, thcir dcfinc、 a \vidc rangc of culturc in thc tcxt 

contcnt is mostlv culturc frcc. Ollt of 106 Sε ::cific culturc rcfcrs to a spc 、 ific aspc 、 t of 

dialogucs prcscnt in thc tcxtbooks , 잉) arc clllturc \vhich mostly fOCllSCS on hclping 

classificd as rcprcscnting thc culturc frcc studcnts bchavc propcrly III commUl1lCιtlllg 

contcnt. Tcn dialogucs arc introducing 

English spcaking cOllntrics' culturc, but thc 

cxplanation is usually vcry bricf, prcscntcd in 

onlv a fc\v words. Korcan culturc lS 

prcs이.1tcd six timcs and non English spcaking 

countncs ’ clllturc lS introduccd onlv two 

timcs. Sincc it sccms practically difficlllt to 

includc cultural αmtcnt III thc dialogucs 

ιhich havc onlv a fcw lincs and thcir main 

purposc sccms to lic III tcaching oral 

cxprcsslons, 、vc focus on thc rcading tcxts 

ι hich havc morc room to accommodatc 

cultural contcnt. Thc nllmbcr of cach cultural 

contcnt in thc rcading tcxts lS shmvn in 

Tablc 2 

Table 2. Freque 이 cy of Cultural Content Type 

English Kon、aJl "'\oJl -English 

llisLoric‘ "1 4 l 3 fig'ure 

general 
) 5 CllI Llln、

spccific l:l culture 

histor、 2 2 

literature 4 l 1 

,-lll C(‘ dolc s 

Vv'ith forcigncrs. Litcraturc rcfcrs to a litcran 

vv'ork 、vrittcn by a writcr from a spcιific 

clllturc ι이nd an anccdotc rcfcrs to a stor 、

Vv'hich happcncd in a spccific cultllrc 

1n thc casc of thc prcscntation of English 

clllturc, thc introduction of thc spccific culturc 

is thc most in numbcr. This is probably 

bccausc thc authors of thc tcxtbooks ma、

think that this typc of cultllral knO\.v lcdgc 

ma~r hdp stlldcnts build socio linguistic 

compctcncc and commllnicatc adcquatdy \vith 

thosc from thc targct clllturc. HO\.vcvcr, thc 

pitfall of this assumption ma~r bc that any 

singlc rlllc cannot covcr cvcnr occasion of a 

particular communicιtion situation. Rathcr, it 

lS suggcstcd that thc undcrl~ring rulcs 

applicablc to a widc spcctrum of commu 

nication sitllations bc prcscntcd as 、‘ cll as 

that studcnts bc givcn opportunitics to think 

ovcr 、.vhat may or may not bc appropriatc in 

thc situations. i끼I，.nothcr point to notiα.: is thc 

attcmpts to gcncraliL:c cultllrc in short tcxts 

Thc gcncraliL:ation of culturc is not only 

practically infcasiblc, bllt lcads to thc dangcr 

of ovcrgcncraliúng or stcrcotyping. Thc bricf 

cxplanation of thc history ma~r lcad to thc 

samc pitfall 

Unlikc thc prcviously discusscd thrcc typcs 

According to thcir contcnt, rcacling tcxts of cllltural contcnt, thc inclusion of litcraturc, 

prcscnt in fivc Korcan high sch…I English historical figllrcs , and anccdotc from thc 

tcxtbooks 、νcrc catcgorizcd into a historical targct cultllrc sccms morc dcsircd in that it 

figurc , gcncral culturc, a spccific aspcct of should givc studcnts morc room to intcrprct 

culturι histonr, litcraturι ancl an anccdotc. A cllltural phcnomcna from thcir OVv'll 

historical figurcs rcfcrs to thc bricf biography pcrspιtivc. For cxamplc 、이lcn studαltS rcad 
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an anccdotc, thcy arc gi vcn opportunitics to 

think ovcr thc undcrlying ru1cs which 

oαratcs in a spccific situation to makc a 

scnsc out of it. Howcvcr ‘ caution is rcquircd 

in that it shou1d bc dra、、 n from authcntic 

rcsourccs. Likc、νisc， litcraturc and historica1 

figurcs gi vc studcnts to rcflcct cultura1 

mcanings includcd in thcm and touch thc 

undcr1ying cu1turc which hclps pcop1c 

undcrstand thc bchaviors of a cu1tura1 group 

Lalandc II (lSJHm and Purccll (l9BH) a1so 

rcportcd thc positivc cffcct of thc intcgration 

of literaturc in cu1tural study. Ho、νcvcr. this 

typc of rcading tcxts shou1d not on1y includc 

accuratc information‘ but carrv cultura1 

mcamngs. 

In thc casc of prcscnting Korcan cu1turc in 

thc tcxtbooks, thc most noticcablc phcnomcna 

was thc attcmpts to gcncralizc thc widc 

spcctrum of Korcan culturc in short tcxts. 

l\gain, this kind of prcscnting culturc can 

lcad to a dangcr to ovcrgcncra1izc or 

stcrcotypc culturc, failing to touch its dc'Cp 

sidc. In addition. this 、νay of prcscnting 

cu1turc is not appropriatc to hclp studcnts 

idcntifν thcir own culturc as \νcll as discovcr 

thc diffcrcnccs and simi1arit ics bctwccn thcir 

own and thc targct culturc. T hcy arc morc 

likcJy to prcscnt what studcnts havc a1rcady 

known and g ivc rarc opportunit ics to rcflcct 

thc undcrlying princip1cs 、vhich opcratcs in 

thcir bchaviors. Furthcr‘ thc prcscntation of 

history docs not sccm much hclpful to g ain 

cu1tural insights which arc ncccssar:y to 

undcrstand 0끼’n cultural idcntitν 

Non English spcaking countrics' culturc is 

introduccd ninc timcs. T his ncgligcncc of 

non Eng1ish spcaking countrics' culturc may 

lcad to thc vicw that English is only for 

communicating with thosc from English 

spcaking countrics rathcr than for 

intcmational communication. In tcrms of its 

contcnt, thrcc historical figurcs from non 

Eng1ish spcaking countrics culturc、s arc 

introduccd in thc tcxtbooks. T hc lifc of Van 

Gogh as a paintcr is prcscntcd 1\νicc and 

i\lcxandcr, thc Crcat as a conqucror l S 

prcscntcd oncc. Howcvcr, tlús way of 

dcscribing historica1 figurcs fo(‘ uscs on1y on 

an individual, not thc culturc which thcy 

wcrc a mcmbcr of. In contr ast, ch<x)sing such 

a figurc as :VIark T wain sccms morc dcsircd 

in that hc was a grcat contributor to shaping 

i\mcr ican culturc, hclping studcnts undcrstand 

i\mcr ican culturc by cxp10ring his lifc 

Furthcr‘ litcrary 、νorks by forcign writcrs 

from non English spcaking countrics arc 

prcscntcd thrcc timcs. 1\s prcviously 

discusscd, this 、νay of introducing culturc 

sccms dcsircd, but caution is ncccssary to 

indudc thc works wlúch arc rich in cultural 

mca1úngs. Two cascs of introducing histor y 

arc indudcd in thc tcxtbooks. Onc of thcm is 

about Vikings. It is vcry hclpful for s tudcnts 

to undcrstand Scandinavian pcoplc and 

culturc in that thc histor y of Vikings is 

rcallv at thc ccntcr of thc culturc and 

pc、oplc’ s 1ivcs 

Furthcr, onc of thc tcxtbooks includcs a 

spccial pagc for prcscnting cu1turc in cach 

lcsson. Out of 11 lcssons , English spcaking 

culturc is introduccd four timcs, non English 

spcaking forcig n culturc fivc t imcs , and 

culturc frcc contcnt fivc timcs. In tcrms of 

thc numbcr of prcscnting non English 

spcaking countrics' cu1turc, t hc tcxtbook 

movcs in thc right dircction . Howcvcr, th(、

problcm lics in thc 、νay of prcscnting cultur c 

i\gain. culturc should bc prcscntcd in a 、νay

that asks studcnts to think ovcr it as wcll as 
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help them understand the underlying a clear manner. Instead, it is suggested that 

principles which operate in its member ’s we have the beUer understanding of the 

cultural behaviors. Otherwise, it is likely to 

lead the overgeneralization and stereotyping 

of culture. In this light, the New Interchange 

series written by ]ack C. Richards, ]onathan 

Hull, and Susan Proctor (1997) is worth 

noting. The series frequently uses statistics 

and fact sheets. This way of presenting 

culture gives students opportunities to think 

over a specific culture and is more likely to 

show the balanced and overall picture of the 

culture 

Overall, the textbook authors need to use 

great caution in selecting the content of the 

books. Language and culture are inseparable 

So if we want to develop students' 

communicative competence, cultural content 

should be eagerly integrated into the 

textbooks. Reading texts and other language 

practices should not be intended to develop 

their language skills only, but their overall 

communicative competence. Culture-free 

content needs to be avoided as much as 

possible in this sense. Another point is the 

more active integration of non - English 

speaking countries ’ cultures in the textbook. 

English has become a language for 

international communication, not only for 

communicating with the native speakers. 

Therefore, there should be the authors ’ 

special consideration of integrating the 

cultures in the textbooks in terms of the 

volume and manner of presenting the culture. 

IV. Summary and Discussion 

concept by examining its multi-faced nature 

and various elements concerned. Then, we 

explore the role of culture in the context of 

foreign language learning. Cultural knowledge 

is of critical importance in communicating 

with those whose native culture is different 

from ours, so the proper understanding of the 

target is required to adequately function in a 

given communication situation. In this light, 

it is indicated that, instead of presenting the 

surface culture, students should be given 

opportunities to experience the deep culture 

In addition, this study advises that culture 

education should be practiced after the 

consideration of students' level of cultural 

awareness as well as in a progressive 

manner. 

In the next part of the study, the results 

of the two studies are discussed. The first 

study is about Koreans ’ language use in 

foreign countries. Except for those who were 

traveling to the neighboring countries such as 

]apan and China, the majority of the 

respondents to the survey relied on English 

as a major communication tools in foreign 

countries. This result clearly indicates the 

importance of the integration of foreign 

culture other than English-speaking 

countries ’ culture into the English curriculum 

The second study is the analysis of five 

Korean English textbooks in terms of the 

presentation of culture. English-speaking 

countries ’ culture is the most frequently 

presented, followed by culture-free content, 

Korean culture, and non-English-speaking 

This study begins with the attempt to countries culture in order. The study also 

define the concept of culture. It points out points out the problem of few presentation of 

that the concept is very difficult to define in the non-English-speaking countries' culture 
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as 、vcl1 as that of prcscnting thc surfacc 

cu1turc in manv cascs. 

Pcdagogically, tlús stl1dy brings thrcc 

important issucs to English curric11111m. Thc 

first issuc is thc morc activc intcgration of 

non Eng1ish spcaking countrics' culturc into 

English curric111um. Thc rationalc for this 

argumcnt is that not on1y is English thc 

most dominant 1angl1agc for intcrnationa1 

communicaüon, b l1t thc l1ndcrstanding of 

forcign cu1turc cnab1cs studcnts to function 

propcr1y in thc situation 

Thc sccond point is thc introduction of thc 

dccp cu1tl1rc 、νhich l1ndcrlics a pcrson ’s 

bchaviors in a c111tura1 gro띠J. Thc 

prcscntation of thc surfacc c l1lturc itsdf is 

not much hdpful for stl1dcnts to rcach a high 

1cvcl of c111tura1 a warcncss. Furthcr, 씨 hcn a 

pcrson trics to communicatc with thosc from 

diffcrcnt cu1turc, thc 1mow1cdgc of thc 

sUli acc culturc is far short of cnabling thcm 

to facilitatc thc communication proccss. Thc 

undcrstanding of thc dccp cu1tl1rc can bc 

applicd to thc intcrprctaüon of a 、νidc rangc 

of thc s l1rfacc culturc 

i\nd thc last point is that thc starting 

point of culturc cducatio l1 should bc thc 

undcrstanding of onc ’ s own cu1tl1rc. If 

studcnts 1ack thc propcr undcrstanding of 

thcir 0\ν11 culturc, it is not possiblc to 

achicvc thc undcrstanding of forcigl1 cu1turc. 

Thc ul1dcrstanding of onc’s own c111turc 

hclps studcnts form thc conccpt of c111turc, 

and thc conccpt can bc rcadily uscd for thc 

undcrstanding of forcign cu1turc. As a mattcr 

of fact , OI1C' s attcmpt to undcr stand forcign 

cu1turc without that of OI1C’ s ow n c111turc is 

morc 1ikc bui1ding a hOl1sC on sand. 

References 

고l유부(1897). r고등학 고[ 고{유i’}정 해션‘ 외국어 

(영어 )J 서윤 매하jif 파서주식회 사 

:상 콩운 .1꽉념→ 삭 (1896). Hi앙h sch‘)()! En앙Iish j ór 

eueryone. 서풋‘ 웅앙괴유진흥띤구소 

낀재삭 · 감냉기 · 듀기영 . T. Pattison ' S. A 

Stupak(l996). High schoo! English j ór 

eueryone. 서풋‘ 시사영어사 

심냉호 · 운용 · 권오량 . R C. Cartcr ’ 황증 H11 

(l~연세6). High schoo! English jór everyone. 

서울‘ .11'_핵사 

장영 희 · 감 선 전 • 흥'~ 811 • 감 성 전 (1896) . H igh 

school English I. 서 윌; If 산. 

션상법·김임듀·이맹춘· 김기호·안성호·한문 

션 (l~16). High sc‘hool English for 

eueryone. 서풋‘ 금성슬판사 

i\rrics , J F. llSJ81). Constructing culturc 

study 11lútS: 1\ bll1cprint and practica1 

tools. F orei잠n Language Annals , 27, 

;-]2:-3 5:.)1 

Cortazzi , IvI., & Jin, L. WJ89). Cu1tura1 

núrrors: l\-1atcria1s and mcthods in thc 

EFL dassroo!TI. In E. Hinkd (Ed.)‘ 

Culture in secol1d language teaching and 

learning (2~ 16). Cambridgc , l~K: 

Cambridgc Univcrsity Prcss 

Crystal, D. ( 1'없끼 English as a global 

laηgltα~ge. Cambridgc, UK Cambridgc 

Univcrsity Prcss 

Flc、νlling， J L. (1991). Thc tcaclúng of 

cu1turc: G l1idclincs from thc National 

Corc Frcnch Study of Canada. Fηrelgn 

Iαngltage Annals, 27‘ 1:1:-:1 111. 

Graddo1 ‘ D. (1 997). The j iJtur e of E nglish'! 

London: British CounciL 

Grcctz‘ C. (1 1연1’:-3 ). The interpretation 싸 

cultures. Kcw York: Basic Books. 

Hammcrs, J (lSJ~딩) . Culturc and 1anguagc: 

Thc indi vidl1a1 approach. Fηrelgn 

• 268 • 



A New Directíon of Cultul'e Education in English Ed니cat ío 

Language .11nnals, lS, 5:-\ 잖~. 

Hcusinkvcld, P. R. (HHi). Thc forcign 

languagc classroom: l\. forum for 

undcrstanding cu1tura1 stcrcotypcs 

Foreign Language Annals. W , :-\21 :-\25 

Jourdain, S. (EJ9H). Bui1ding conncctions to 

culturc: 1\ studcnt ccntcrcd approach 

Foreign Language Annals. :.n , 1:-lSJ 150 

K1uckhohn‘ F. , & Strodtbcck , F. (l SJ61J 

17ariations in lJalue orientations. Evanston, 

1L: Row , Pctcrson, & Co 

Kramsch, C. (lSJ9m. Thc privilcgc of thc 

intcrcultural spcakcr. 1n l'v1. Byram and lVl 

Flcming (Ed‘.), Language leaming m 

intercu/tural per젠JectilJ e (16 :.)1). 

Cambridgc, CK ‘ Cambridgc Univcrsity 

Prcss. 

Krocbcr , i\... L.. & Kluckhohn, C. (1 SJ51) 

Culture: A critical review 싸 conc낌Jts and 

dξfïnitions. )l"cw York ‘ Random Housc 

La1andc II, J. F. (l9HB). Tcaching 1itcraturc 

and culturc in thc high schoo1 1anguagc 

class. Forei당n Language l lnnals, 21 ‘ 

57:-\ 잖n 

Lantolf, J P. llSJSJ9). Sccond culturc 

acquisition: Cog l1.itivc considcrations. In E 

Hinkcl (Ed.) , Lìilture in sec‘"(md langltα당e 

teaching and learnin당 (28 .16). Cambridgc ‘ 

l~K: Cambridgc U l1.ivcrsity Prcss 

LcBlan c, R. (1990). .1 synthesis, j'v~αtional 

Core French Study. Otta 、、' a: Association 

Canadicnnc dcs Profcsscurs dc Langucs 

Sccondcs. l\!I Editcur 

l'vlantlc Brom1cy ‘ C. (1992). Prcparing 

studcnts for m catúngful culturc lcarning 

Foreign Language Annals . ‘25, 117 127 

l'vlantlc Brom1cy ‘ C. (19SJ:-l). Prcparing tcachcrs 

t o m akc a diffcrcn cc in g lobal cducation 

Foreign Language Annals. 26, 20B ‘216 

l'vloran, P. R. (2001 ). Teaching culture. 

rerspec1ives in prac‘tice. Boston: Hcin1c 

& Hcinlc. 

Purccll‘ J lVl. (l SJHS). Cultura1 apprcciation 

through 1itcraturc. F oreign Language 

.1nnals, 21, 19 2.1. 

Richards, J C. , Hull , ]., & Proctor, S. WJSJ7) . 

섬ew interchange: English jór 

intern，αtionα1 communication. Cambridgc, 

UK Cambridgc Univcrsit y Prcss. 

Robinson, G. L. (19BB). C~rosscultural 

understanding. Kcw York: Prcnticc Hall. 

Roscnbusch, 1\1. H. llSJSJ2). Is knowlcdgc of 

cultural 이vcrsity cnough? Global 

cducation in thc clcmcntary scho01 forcign 

languagc program. Foreign LαngLlage 

.1nnals. 25 , 12SJ 1:)(1 

Ryan‘ P. M. (19SJ6). Sociolinguistic goals for 

forcign languagc tcaching and tcachcrs' 

l11ctaphorical imagcs of culturc. Fηrelgn 

Language Annals, 2SJ‘ cm 앉-l6. 

Sccy1c, H. N. (l SJH1J . Teaching culture: 

S'trategies for intercultural communication 

Lincolnwood, 1L: Nationa1 Tcxtbook 

Company. 

• 269 • 



교5국과정핑기연구 저15권 저11 호(20Cχ)) 

Appcndix 

Survey of Language U se in Foreign Countries 

1. \Vhcrc is vour dcstination? 

2. \Vhat forcign languagc can you spcak? 

;-l. \Vhat languagc arc you cxpcctcd to spcak in your visiting country? 

1. How much cultural knO\νlcdgc of thc visiting country do you havc? 

1) nonc 

2) a littlc 

;-n somc but not cnough 

/1) cnough to travd 끼;ithout difficulty 

!). \Vhat is thc most difficult thing whcn you travd abroad? 

1) limitcd lang uagc ability 

2) lack of cultural knowlcdgc of thc visiting country 

• 270 • 



A New Direction of C니 It 니 re Education in English Educatio 

초록 

영어교묶에 있어서 새곧운 문화교묶 방향의 제시 

류호열 

(한경대학교) 

언어와 문화는 불가분의 관계인 것처럼 외국 

어 교육에서의 학생달의 의사소통 능략의 발단 

을 위한 외국 문화의 소개는 너무도 당연하다 

고 하겠다 교통， 통선 수단의 받단에 따라 영 

어가 영어룹 모국어로 사용하는 원어만파의 의 

사소통만을 위한 언어가 아니라 모국어가 갇지 

않은 외국인끼리의 의사소통을 위한 국째어가 

됨에 따라 우리와 접족이 잦은 외국인달의 문 

화플 영어 교과서에 소개함 핑요성을 본 연구 

는 제기하고 였다 이라한 주장을 뒷받침하기 

위하여 본 연구에서는 외국 여행객탈의 행선지 

빚 행선지에서의 언어 사용에 대한 간단한 조 

사플 설시하였다. 조사 결과 비영어권 국가로 

여행을 하는 많은 여행객뜰이 사용가능한 외국 

어는 영어 하나이며 여행지에서 주된 언어로 

영어플 사용할 계획이라고 응1납하였다. 이라한 

조사 결파는 비 영어권 국가뜰의 문화가 적극 

적으로 영어교과서에 소개되어야 된다는 당위 

성을 나타내고 있다하겠다 또한 문화에 대한 

교육이 실제 영어교육에 어떻게 반영되고 있는 

지플 조사하기 위하여 실시된 고등학교 공통영 

어 5종에 대한 조사는 문화에 대한 교육이 바 

람직한 형태로 시행되고 있지 않음을 확인시켜 

주었다. 즉 교고}서에서 문화적인 내용을 다룹 

수 있는 읽기 지문에서 영어권 문화 및 문화적 

인 요소가 결여된 내용이 대다수플 차지하고 

있었으며 또한 학생탈의 문화적인 이해플 돕기 

보다는 문화의 표면적 인 내용만을 다루고 있는 

경우가 많았다. 이라한 문제플 해결하기 위하여 

본 연구는 문화의 표면적인 내용보다는 문화의 

심층적인 내용윤 다루어 학생탈의 문화에 대한 

이해의 정도플 높일 필요가 였으며， 우리 문화 

에 대한 학생달의 이해플 제고하여 외국 문화 

의 이해에 대한 기초플 마련할 펼요가 였으며， 

국제어로서의 영어익 역할을 이해하여 비 영어 

권 문화를 보다 적극적으로 그리고 올바른 방 

향으로 영어교과서에 소개할 핀요성을 제기하 

였다. 
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