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I. Introduction

The wunderstanding of the interlocutor’s
cultural norms has been regarded as having
critical importance in language teaching and
learning. This 1is particularly true in foreign
language teaching and learning, because
students are required to communicate with
those  whose cultural backgrounds are
different from theirs. When students lack the
understanding of what cultural norms govern
their communication partners’ behaviors, it
seems very difficult to expect them to
function properly in a given communication
situation. Therefore, culture should be eagerly
integrated into foreign language curricula and
taught to students to improve their communi-
cation abilities.

English has been used as lingua franca
since the end of the Second World War.
There are many elements which contribute to
this phenomenon. The growing influence of
the United States in economics and politics in
the global community has surely contributed
to the emergence of English as the world
of the United

States and other English-speaking countries

language. The dominance
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in the community made communication with

the native speakers the sole purpose of
studying English. However, with the rapid
development of transportation and telecommu-—
nication technologies, people have come to
have more opportunities to travel abroad and
communicate with foreigners. In such a
situation, English, which is already readily

available to people around the world, has

become a convenient communication tool
between those with different linguistic
background. Therefore, English should be

seen as a tool for international communi—

cation, including that with the native
speakers.

As English has become a widely-used tool
for international communication, we need to
reconsider the cultural content in Korean
English textbooks. The growth of Korean
economy gives its people more opportunities
to communicate with those whose native
other than English. For

example, while Korean economy heavily relied

languages are

upon the aid from and trade with the United
States in the past, its economic development
has greatly reduced its dependence on the
United  States. China,

European countries, and many other countries

Instead, Japan,

around the world have become major trade
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with Korea. The
English as the global language as well as the

partners emergence of

growth of Korean economy make the
exclusive presentation of English—speaking
countries’ culture in Korean English text-
books a legitimate question to answer.

This paper begins with the review of the
studies which gives a full account for the
integration of culture in foreign language
teaching and learning. The second part
discusses the emergence of English as a
language for international communication and
the use of English for international communi-
cation in Korean context. Then, the analysis
of Korean high school English textbooks is
conducted as an attempt to draw principles
required in teaching English as a language
for international communication. The
summary and implications of the present
study is given at the concluding part of the

paper.

II. Culture and Foreign
Language Learning

The integration of culture into the

curriculum carries special importance in
foreign language teaching and learning. The
purpose of foreign language education is to
help students build abilities to communicate
with those who do not share the same
linguistic background with them. Those with
the different linguistic background usually do
have the different cultural frame of reference,
and this

amount of

difference poses a considerable

difficulties in communication.
Therefore, foreign language teachers should
eagerly integrate cultural content into the

language curricula and help their students

build communicative competence necessary in

a given communication situation.

1. Concept of culture

It is

language teachers to understand what the

of prime importance for foreign
term of culture implies in relation to teaching
language. The meaning of culture is very
comprehensive, so it is not easy for the
teachers to determine what cultural content
to include in the curriculum. In this sense,
the knowledge of its concept helps them
improve the understanding of the relationship
between culture and language, as well as
determine the appropriate content to teaching
foreign language. Moreover, this under-
standing, in turn, enables them to practice
the instruction in a proper manner.

Culture is such an elusive term that it is
very difficult to define it in a clear fashion.
Eventually, the term has multi-facets, so we
need to examine it from many different
perspectives. Kramsch (1993) mentioned that
culture was a multidisciplinary term and ran
over the disciplines of anthropology, socio-
(1984)  also

discussed the difficulty of defining the term

logy, and semiology. Seelye

and found that there were approximately 300
culture in Kroeber and
(1954).

maintained that

definitions  of
Kluckhohn's Further, Moran
(2001) could e

discussed from seven different perspectives

study

culture

which view it as civilization, communication,
general concept, intercultural communication,
groups or communities interact, dynamic
construction between and among people, and
evolutionary psychology. Therefore, instead of
trying to grasp a clear definition of culture,

many studies suggests that we reach a better
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understanding of it by studving its multiple
meanings from different perspectives.

In the study of asking EFL  teachers in
Mexico to draw on metaphorical Images of
culture, the tcachers could bring out five
different images of culture {Ryvan, 1996). Onc
image a tcacher could come up with was a
complex ball of varn which significd the sum

total of his cxpericnces. This view of culture

clearly indicates that culture is a personal
matter. The  sccond  image was  “a  big

machine with a moetor and screws, all a part

of the whole,” which saw culture as a global

whole and  stressed  its  structural  charae
teristics. The third image was  overlapping
circles,  suggesting  that, when  people  are

together and doing somcething, they could be
cultural group. The fouwrth
bubble

of political

regarded  as

il

image was which suggested the

d

perpetuation aspects of  culture

over individuals. The last teacher depicted

culturec as a mosaic. In his explanation, the

culture of a country was described as a

multiplicity of culturcs in perpetual change,
cmphasizing the changing quality of culture.
Overall, these five metaphors well highlighted
the fact that culture could be discussed in

term of group vs. individual,  static vs.

changing, and microscopic vS. MAacCroscopic
perspectives.

In addition to different perspectives  on
culture, many attempts have bheen made to
identify the basic clements which constitute
First of all (1980}

suggested that the following four condition of

culture. Hammers

1

culturec be explored in a forcign language
curiculum. The first condition is the physical
conditions which refer to geography, climate,
and things in one’s life. The sccond condition

is social cnvironment that includes family,

fricnds, and all those other people in the past
and present who make a person feel oncsclf

in his or her life. The third condition is

temporal  oricntation  which  comprises  the

history of one’s cultwre and how one’s life

rclates to that history. Finally, the unigue
gencetic  heritage  refers to one’s  inherited

mental and physical features which commonly
to of

Hammer's idea of culture strongly suggests a

appear many a cultural group.

hermencutical  view  that it should be
interpreted  at an individual level and  that
overy  cultural  phenomenon be  shaped

differently depending on one's interpretation.
Moran (2001} added another picture to the
concept. He defined culture as “the evolving
way of life of a group of persens, consisting
of a sharcd sct of practices associated with a
shared set products, based upon a shared sct

of perspectives on the world, and vet within

specific social contexts.” (p. 21) Then, he
listed five clements of culture. The first
clement  is  products  which  represent  all

artifacts produced or adopted by the members
The  sccond is
the

members

of a cultural group. one

which mcans actions  and

that

practices
of a cortain
It

actions

interactions

cultural  group carry  Qut. includes

communication means and associated
with the use of the products. The third one
i perspectives  which  inelude  pereeptions,
beliefs, values, and attitudes that underlic the
The fourth

the

products and practices. one 1s

communitics  which  represent specific

soclal  contexts, circumstances, and  groups

where members of a cortain group carry out
cultural practices. And the last one is persons
which rcfer to  individual members of a
and its communitics in unigue

added  that  all

specific culture

ways,  Moran of the five
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clements  interacted  with  one  another  and
shaped the whole picture of culture.

Culture  was  defined in terms  of  five
oricntations people assumed in rclation to the
nature of humankind (Jourdain, 1998). In the
study  of
approach  to

introduced Kluckhohn and Strodtbeck’s study

introducing a  student centered

teaching culture,  Jourdain

(1961) to cxplain the clements necessary to

reach  a  deeper  understanding  of  culture.

which can be discussed In terms of five
different  orientations  which  inelude human
nature, man nature relationship, time, activity,
other

and relation  to Morcover,

better

people.
Jourdain  suggested that  students
understand the underlying differences between
two cultures by refleeting on the answers to
the five questions.

Flewclling (1991) explained two contrasting
concepts of culute, which may have direct
implications to  teaching culture in  foreing
language  curricula. The first tvpe is  the
“capital C culture.” The capital C culture
refers to the civilization associated with the

language being studicd. It concerns with the

study of the art, litcrature, philosophy,
technelogy,  and  other  aspects  of  people

associated with the language. In contrast, the
small ¢ culture refers to a people’s customs,
manncrs, values, and beliefs. The concept of
the small ¢ culture is particularly important
in forcign language teaching and learning in
that its understanding  gives  the  better
understanding of the people with whom one
is tryving to communicate. Heusinkveld (1985)
made a similar distinction between two types
of culture: Decp culture vs. surface culturc.
While deep culture is one's cultural attitudes,
beliefs, and underlying values, surface culture

can be defined as the cexternal manifestation

of the underlying attitudes and values. These
distinctions  clearly indicate what aspect of
should be

language classrooms,

eulture cmphasized  in foreign

The  reviewed  studies  suggest  two
important points in our attcmpt to understand
the concept. The first one is that culture is
individual.

One’s point of view clearly makes him or her

interpreted  differently in cach

stress a certain aspect of culture over the
others, so many  different cultural concepts
can be gencrated. The other point 1s that
many  attempts  to  define  the  concept
emphasize the importance of the underlying
rules  which govern the enltural behaviors
gpecific to a particular  group. The proper
understanding of the concept ecan  greatly
improve our teaching practices by cnabling
us to correctly determine what and how to

tecach forcign culture,

2. Gulture
Learning

in Foreign Language

Many studics, for cxample, those of Sceyle
(1981) and Moran (2001,

languagc

point out that
and culture arc inscparable in
forcign language learning. Cortazzi and Jin
{1998) stressed the importance of culture in
language learning in the following manner:
"Communication in real situations is never
out of context, and because culture is a part
of most contexts, communication 18 rarcly
culture free” (p. 197). When we censider the

integration of culture i foreign language

learning, we  should be  able to  provide
appropriatc  answers  to the  following
questions:

1. What is the purposc of teaching culture in

forcign language classrooms?
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2. What cultural clements should be stressed
in language teaching?
3. How should culture be taught in language

classrooms?

Answers to those questions arc believed to

guide the teachers  throughout the  whole

instructional process. As discussed carlier, the

answers  should be based on  the proper
understanding  of  the concept of  culturc.
Unless culture  is  taught with  the

understanding, teaching culture 1s more likely

to  fall in  developing  students’  cultural
compctence necessary  to communicate  with
those from the different cultural background.
The first question is about the purpose of
teaching  culture in a forcign language
classroom. Kramseh (1998) contended that the
purpose  of cultural learning in a  foreign
language  classroom  was  to help  student
become an intercultural speaker who posscss
the abilitics "to help learners analyse, reflect
upon, and interpret forcign cultural pheno
mena when using  the language in contact
27 28) The

definition of an intereultural speaker clearly

with forcign nationals.” {pp.
indicates the goal as well as the legitimacy

of culture lecarning in forcign  language
curricula. He suggested that students should
be asked not only to properly  understand
forcign  culture, but  also to  apply  the
understanding to communication with foreign
Lantolf (1999  defined

learning as the development of eonceptual

gpealcers. culture
thinking. He insisted that, to some cxtent, it
should be feasible to cultivate intercultural
which 1s a result

mind of  restructuring

conceptual  organizations. In this  vein, it
scems  clear that the goal of the culture

learning docs not lie in mere memorization of

cultural facts, but in the development of the
cognitive abilitics  to  interpret new  cultural
phenomena from the learner’s own
perspectives and to appropriately use the new
information for communicative purposc.
Morcover, students are reguired to develop
the sense to appreciate cultural  similaritics
and differences between their own and the
target culture. Heusinkveld {19853) maintained
in her study of teaching Hispanic culture to
American students that the understanding of
the target  culture  comes from the
identification of the students’ own culturc.
She  further  stated  that, through culture
learning, students are expected to answer the

following four questions:

1. Where do I come from?

2. What scts of my culture arce apart from
others?

3. How do people from other countrics view
my culture?

4. What different attitudes, values, and habits
might I find in ancother culture, specifically

Hispanic culturc? (p. 321)

The first two questions stress the Importance
of a student's identity as a member of his
her own culture. It can be assumed that, only
after do  students have the sound under
astanding of their own culture, they are ready
to appreciate forcign culture. Mantle Bromley
{1992) of the

understanding of one’s own culture before his

emphasized  the  importance

or her learning of forcign culture as follows:

All learners” interpretations  of  cultural
expression will necessarily depend to a great
degree on their previcus experience. Without

acknowledging  this  cxpericnce, the  learner
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will find it much more difficult to organize
the new information in a meaningful way (p.
1200,

Robinson (1988) also stressed that  forcign
culturec  learning can  be  facilitated by

introducing the comparison of students” own
culturec with the target culture on familiar
content first. Then, they can gradually move
to culturally unfamiliar topics. It scems that
the

should be considered  to

understanding  of one's own  culture

be of significant
importance in that it teaches students that
their behaviors are culturally conditioned, as
well as it plays the role of a facilitator in
The

answor to the sccond question can be sought

studyving unfamiliar target  culture.

after by considering the first question. That

is, if we can clarify the goal of culture
cducation in  forcign language curricula, it

cventually guides us to identify the cultural
clements that need to be presented in foreign
The
supports the point that the geal of culture
should be

cognitive ability to appreciate and understand

language  classrooms. previous  part

education developing  students’

the target culture. The distinction  between
the capital C culture and the small ¢ culture
is worth neting in determining the appro
priate content in the curriculum.  Hammers
(1985) also noted two levels of culture. The
unique outlook of the target culture on life
and understand  the

history  helps  students

people with  whom  they  are  trving  to

conmumunicate to a certan extent. However, In
onc's attempt to communicate with a porson
from the target culture, it is important to go
beyond this level of culture. In other words,
if we make an understand

attempt to an

individual from the target culture, we nced to

understand the deeper level of culture which

underlics his or her theoughts, values, and
behaviors, Hammers suggested that, instead
of trying to rcach a direct understanding of
individuals from the target culture, we should
understand  cultural conditions  which  shape
their persenalitics and traits that make them
unigue to others. In forcign language learning
context, the learncrs need to reach a deceper
level of cultural understanding which cnables
them to draw correct interpretations of the
thoughts, valucs, bchaviors, and other things
of an individual from the target culture to
offeetively communicate with him or her in a
given communication situation.

For the

manner of presenting  culture,

third gquestion  regarding  the

it has been
clearly suggested in the previous part that
the mere presentation of cultural facts be not
the

education, which cnables students to rcach a

cnough  to  achicve goal of culture

decper level of cultural understanding. In his

explanation of the National Core French
Study  of Canada program, LeBlane (1990)
rccommended that  culture  cducation  be
started from a smaller community level to a
larger one. In the case of French culture
education in  Canada, the order of the
instruction should be local, regional and

provincial, Quebee, North America, and finally
France and other French Speaking countries.
This

important

way of presenting culture implies an

point in relation to presenting
forcign culture. That is, the teaching should
be started from culture which can be readily
accessible and casily expericnced by students,

and move to the more remote and bigger

units which is clusive and complicated to
understand.
Another  peint  to  consider  in teaching
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forcign  culture  is the  development  of
students’  cultural awarcness. As  students

learn forcign culture, they are regarded as

going  through four stages of  cultural
awarcness {Jourdain, 1998). Therefore, when
the teacher plans the instruction, he or she
should integrate the development level of his
or her students” cultural awarcness. In the
beginning  stage  of  cultural  awarcness,
students cannot look at the target culture
with an open and accepting attitude, so their
understanding of the target culture 1s limited
to its stercotyvpes. As they make a progress
in the understanding of the culture, students
can notice  the  significant  and  subtle
differences between their own and the target
culture. However, they still cannot look at
the  culture with an open  and  positive

attitude. In  the third phase of  cultural
awarcness, they begin to look at the culture
with a positive attitude. The final stage
represents full cultural assimilation, which is
often the result of lengthy cultural immersion.
Jourdain pointed out that it is  practically
impossible to rcach the final stage of cultural
awarcness through instructional practices in
the classroom. The optimal goal of forcign
culture instruction should be reaching the
third stage and cach different  teaching
strategies should be practiced based on the
students’ level of cultural awarcness.

Mantle Bromley (1893) also pointed out the
importance  of a  progressive,  skill building
manncr of foreign eulture instruction. The
term, progressive, 1s speclally  mportant in
that a student begins his or her cultural
study with an awarcness of his or her own
cultural bchaviers and patterns and moves
toward bchaviors  and

examining  foreign

patterns. After comparing and contrasting his

or her own and forcign culture, the student
may begin to develop the independent ability
to make a scnse cut of unfamiliar cultural
phenomena. One of the conditions for this
progress  in the  development of  cultural
awarcness is attitude readiness which can be
belicts

about the target culture and lcarning how

developed  through  examining the
stereotypes  are developed  and  maintained.
Thercfore, study of foreign  culture  should
start from developing students’ open, positive
attitude toward the target culture. Then, they
can move to the identification of their own
as well as the target enlture with  deep
cultural insights.

When the goal of culture cducation 18 in
developing high levels of cultural awarcness,
simple  presentation of cultural facts is far
short of achicving the goal. Arries (1994)
proposced that, instcad of presenting mere
cultural knowledge, students  develop  their
understanding of the target culture through
the anthropological process in which students
arc asked to conduct an anthropological study
on the target culture. Roscnbusch (1992) also
introduced a  culture  teaching model  for
clementary school students, in which students
focused on a specific aspect of foreign culture
and  indircctly experichced  the  target
language. It can be suggested that, if we
want our students to develop a high level of
cultural understanding, mere presentation  of
cultural knowledge is not cnough. Instead, the
teacher give his or her students opportunities
to be Immersed in the target culture and to
expericnce it as a process.

So far, three basic issucs regarding the
education  of forcign culture  have  been
discussed so far. The first issuc is the goal
culturc cducation. This

of  forcign study
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maintains that the goal should be developing
students’ cognitive abilities to reach a deeper
level of cultural understanding and apply the
understanding to a communication situation
with the person from the target culture. This
study also points out that the deeper
understanding comes from the understanding
of one’s own culture. The second issue is the
content of foreign culture education. Instead
of presenting the surface level of culture, this
study proposes that the deeper level of
culture should be taught in the classroom.
The last issue is the manner of foreign
culture education. This study contends that
foreign culture education should be practiced
in a progressive manner based on the level
Further, it is

should be given

of students’ acculturation.

suggested that students
opportunities to experience foreign culture as
rather  than cultural

a process mere

knowledge.

III. Multicultural Education in
English Classrooms

As the US has played a leading role in the
international communities, English has also
emerged as a common language for inter-
national communication. This emergence of
English  for international communication
means that not only has it been used for
communication between the native and
non-native speakers, but also between the
non-native speakers. The common use of
English among the non-native speakers bears
an important point in relation to this study.
That is, as English is widely used by the
non-native speakers, it is of prime impor—

tance to integrate foreign culture other than

that of English-speaking countries in the
English curricula, to help our students better
prepared for communicating with those whose
culture background is other than that of

English-speaking countries.

1. English as a Language for
International Communication

English has undoubtedly become the most
common language for international communi—
cation since the end of World War Two.
Graddol (1997) defined this

English in international communication as the

dominance of

outcome of the British colonial expansion and
the recent leading role of the US in
international communities. This wide use of
English can be evidenced in the language use
of international organizations. According to
Crystal (1997), 85 percent of international
organizations use English as one of their
working languages, opposed to 49 percent of
French and fewer than 10 percent of Arabic,
Spanish, or German. It seems that 49 percent
use of French in the organizations, however,
is somehow misleading. Since the end of
World War Two, the power of French has
been clearly in rapid decline, and its value in
international communication can be found
only in the political gesture of resistance to
the hegemony of English. As a matter of
fact, it

incomparable power in the communication

seems clear that English enjoys

and is widely used in the communication
between the non-native speakers.

Another evidence of the widespread use of
English for international communication can
be found in the
speaking population worldwide. Crystal (1997)

expansion of English—

reported that there are three circles in the
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use of English. The first cirele is the inner
circle which refer to such eountries as USA,
UK, Ircland, Canada,

Zealand where English has been traditionally

Aunstralia, and New
used for the prime language in the socicties.
Crystal estimated that the total number of
the inner cirele population was approximatcly
320 to 380 milliecns. The next circle is the
English

becomes part of a country’s chicf institutions

outer or cxtended circle  where

as well as an important sccond language in a

multicultural  sctting.  This  circle  includes

India, Singapore, Malawi, and other countrics.
The total number of the couter  circle
populations was estimated  approximately 150
to 300

expanding  circle where the Importance  of

millions. The last circle is  the
English as an international language is well

recognized, but  there is  no  history  of

colonization by the member of the inner

circle. In the cxpanding circle countrics,
although the importance of English as an
international language 1s well recognized by
their governiments and people, English is not
used for official purposcs and taught as a
forcign  language.  The cxpanding  circle
includes such countrics as Japan, China, and
other countries all over the world. The total
number of the cxpanding circle population
was  estimated  approximately 100 million  to
one billion.

The maximum number of those who cither
gpealkt English as a first or sccond language
or study English as a foreign  language
amounts to approximatcly 1.7 billion. This
number cguals  approximately 30 perecent  of
the total population of the world. However,
the figure scoms voery conservative, in that,
as the world has been rapidly globalized, the

importance  of  English  has  been  well

recognized and put into educational practices
worldwide. With respeet to this trend of the

expansion  of English, the important point

worth  noting  is  the cxpansion of the
expanding  circle. In recent  years,  when
people need to communicate  with  those

whose  linguistic  background differs  from
theirs, instead of studyving the conversation
partners’ native languages, morce and more
people tend to rely on English. In many
cases, English scems to be a sole foreign
language one has studied and possess a
decent control of. That is, In many cases,
English is the language for communicating
with not only the native speakers but also
different

those who have linguistic

background from ours.

2_ English in Korean Context

Learning English always carrics a special
meaning to Korcans. The rcasen behind this
raluing of English in Korcan socicty may be
the strong pelitical, cconomic influcnce of the
USs over Korea since the end of the Sceond
World War. Howcever, although the Us s
still an important country to Korcans, their
on the US has

political,

reliance decreased  with

Korcan cconomic  growth in  the
international  community. One  example  that
shows onc country’s dependence on another
country may the exchange of people between

the two countries. In this light, the recent

decrease  in the  pereentage  of  Korcan
travelers to the US and other English

speaking countrics clearly shows that Korcan
political, cconomic interests  arc  diversified,
countrics.

rather than relving on a few

According  to  the data by the Korean

Statistical Office, among approximately 3.0
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million Korcan travelers abroad, 197 pereent
visited the US in 1994. This figure dropped

2001, Among 0.7
million Korcan travelers abroad, 13.1 percent
in 2001. This

applics to all of English speaking

rather  dramatically  in

visited the country trend
equally

countrics. In 1991, about 267 percent of

Korcan travelers  abroad visited English
speaking  countrics, including  the  United
States,  the  United  Kingdom,  Canada,

Australia, New Zealand, and Guam. However,
the figure dropped to 21.5 percent in 2001,

A survey was conducted to  investigate
Korcan travelers’ language use in foreign
countrics. &1 travelers  participated  in the
survey by answering the five questions on
the questionnaire, which is presented in the
Appendix. The first question was about the
travelers”  visiting  countrics.  The  visiting
countrics included 17 countrics and regions.
22 travclers said they would visit English

speaking countries, including the US, UK,

Australia, Canada, and New Zealand., 27
travelers  visited the ncighboring  countrics

which refer to Japan, China, and Russia. And
30 travelers said they would visit distant and
non English speaking countrics, which  were
mostly  south cast  Aslan, Europcan, and
central or south American countrices.

Most of the travelers to the English
gpeaking countries said they were capable of
gpealkt English and planned to use it in the
visiting countrics. However, three respondents
sald they neither had any control of English
nor planned to use any forcign language 1n
the countrics. It scomed that they would visit
their family members and other acquaintances
in the countries. One interesting point about
the travelers to English speaking  countrics

was that two of them said they would speak

Japancse if  they  could  communicate in
Japancse. This could be explained in terms of
their superior Japancse speaking ability to the
English one. For the fourth question which
asked the travelers” knowledge of culture and
customs  of the visiting  countries, three
respondents said they had little knowledge of
of the visiting
little, 9

respondents said some but not cnough, and 2

the culture and customs

countrics, & respondents said a
respondents  said  cnough  knowledge of the

target  culture and  customs. For  the last

question which  asked  the  reason  for
experiencing  difficultics in the  visiting

countrics, it was proven that the lack of

cultural  knowledge  gave a  considerable

number  of  the travelers  difficultics  in
traveling to the countries. That is, 9 out of
22 respondents  said  their  difficulty in the
traveling came  from  their lack of proper
cultural knowledge to deal with the problems
they might face.

For the

non English speaking

travclers  to  the distant  and

countrics,  including
south cast

Latin

Asian, European, African, and

American  countrics,  English  was

proven to  be a major communication
instrument. Out of 35 travelers t  those
countrics, only three travelers said that they
knew the local languages and planned to use
them when they would be in the countries.
In contrast, 24 travelers answoered that they
had a fair control of English and planned to
use it. In regards to their knowledge of the
target culture, 14 travelers answered that
they had only a little knowledge of it and 11
travelers reported that they knew some but
cnough to travel without difficultics. Finally,
26 travelers answered that the difficultics

they expericnced in traveling to the countrices
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mainly came from their limited ability to
communicate and 9 travelers chose the lack
of the cultural knowledge.

In contrast, the survey showed that most
travelers  who  traveled tw the ncighboring
countrics like Japan, China, and Russia had a
good control  of the local languages and
planned to usc them in their traveling, Out of
Japan,

answered  that they had a  fair

27 travelers  to China, Russia, 22
travelers
control of the languages and 21 wravelers
them

planned  to  use while  they  were

traveling  to the  countries. Only  three
travelers  responded  that  they  could  speak
English fairly and planned to use it in the
countrics. 11 travelers answered  that  they
knew a little about the target culture and 10
travelers answered that they know some but
not cnough to travel without difficulty. For
the last guestion concerning the causc of the
problems in traveling to the countrics, in
the  distant

contrast  to  the travelers to

non English speaking countrics, a
considerable number of the travelers, 11 out
of 27 travelers, reported that their problems
were caused by their insufficient knowledge
of the target culture. 18 travelers answered
that their limited linguistic ability causcd the
problem. The Table 1, summarizes the overall
result of the survey.

Although  the

geientific value, due to its limited sample size,

survey  itself  has  little
the result shows some pictures of Korean
forcign travelers’ language use and the causce
of their problems in traveling abroad. Among
the travelers to non English speaking coun
trics, if we exclude those who answered that
they had no communication tools, 27 out of
ol travelers answered that they planned to

use English other than the local languages of

Table 1. The Result of the Survey of Language Use
in Foreign Countries

knowledge

languagce | language the causc of

of Lhe
you can | you plan YOUT
TAIECT
speak Lo use problems
culiure
Fnglish- none 3
e § To 20 o 21 a lilile 8 |Language 13
speaking

073 0z some 10 |Culture 9

counlries .
enotigh 2

none 1
22 2 . .
neighboring ]J: 1 # ,j,l a little 11 |Language 18
countries . . somme 10 [Culture 9
03 03 )
enough 4
0o ]
non .3 1.3 . N o
neighboring | E 24 Fo24 t:[i:ile ]1]'1 z'jf’;l:ge jb
countries 08 o9 | . o

cnough 2

L Tocul language
Ti-Tinglish
O-other communication tools

the countrics they were traveling to. If we
exclude the travelers to

Japan and China which have close historical
tics to Korca and where many Korcan
cmigrants arc living, the dominant usc of
English in traveling ahroad becomes more
evident.

In this light, the survey clearly

indicates  the  importance of  tcaching

non [English  speaking countries”  culture in

English  classrooms.  This  studvy  is  not
intended to underestimate the importance of
teaching Inglish speaking countries’ culture,
but to cmphasize the fact that we nced to
have a halanced view of forcign cultures.
Once

English is widely used for

communication not only between the native

and non native specakers hut alsc hetween

anvhodics whose linguistic  background  is

different from their communication partners’,
the teaching of non English speaking coun
trics’

cultures has a legitimate place In
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English classrooms.
in Korean

3. Culture Education
English Classrooms

The Ministry of Education (1997) started
to be aware of the importance of English as
an international language and clearly  stated

the goal of English cducation as follows:

The ultimate goal of learning English is

contributing to the creation of unique Korcan

culture by accommodating  global  culture
through the global  language,  English.

However, if we consider it from a wider
perspective, the goal is in understanding the
global community members through commu
nication and contributing to the world peace
with friendship rather than our own national

interests (p. 13).

Although the importance of a balanced view
of culture education in English classrooms is
cvident in many ways, the integration of the
view to the cwriculum and actual teaching
practices arc in doubt. This study cxplores
how this view of culturc cducation is rcalized
in actual teaching practices by looking some
English textbooks used in high school.
Language and culture are inscparable, so
should  be

language textbooks in a manner to develop

culture presented  In foreign
students’ communicative competence and help
them function properly inoa given comimu
nicative  situation. This study  explores  the
way how culture is integrated in English
textbooks by looking at five high  school
English textbooks. According to their content,
reading materials and dialogs are  classified
countrics’

into  English spcaking culture,

Korcan culture, non English speaking coun
trics” culture, and culture free content. For
storics from  English speaking
English

speaking  culture is  categorized as  repre

example,
countrics  and  cxplanations  of
senting  English speaking  countrics” cultures
in the study. Culture free content cannot be
seen  @s represcnting  any  particular culture.
Topics dealing  with  science,  cnvironment,
personal story and others can fall in this
category.

Out of 70 reading texts in five high school
English textbooks, 30 materials  represents
English speaking  countrics”  culture,  which
arc the moest in number. The next comes the
culture free content, which are mostly about
seienee, environmental problems, and
contrived  storics by the authors. The text
introducing Korcan culture is presented ten
times, which include the topics of the gencral
introduction of the country, Korcan history
contents.  Non

and other  KRorca related

English spcaking countrics” culture i3
presented nine times. However, many  cases
do not scom to give students information
which is helpful for them to understand the
culturc  and usc the infermation  for
communicating with those from the culture.
For cxample, the biography of Van Gogh is
categorized as  representing non English
gpeaking countrics’ culture, because he was
a Netherlander. However. the introduction of
his carcer as a painter 18 very doubtful in
giving  students any  information  about
Nctherland culture. If we exclude this kind of

reading  texts, there arc few reading  texts

which helps  students  understand  forcign
culture other than English speaking

countrics” culture.

Since dialogues in the textbooks mainly
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focus on teaching basic eXpressions necessary
to communicate with forcigners in o spoken
language and their length is  limited, their
content 15 mostly  culture free. Out of 106
dialogues present in the textbooks, &8 arc
culturc free

clagsified as represcnting  the

content.  Ten  dialogues are  introducing
English speaking countries’ culture, but the
explanation 1s usually very bricf, presented in
only a few words, Korcan  culture  is
presented six times and non English speaking
countrics”  culture 1s introduced only  two
times. Since it seems practically  difficult  to
include cultural content in the dialogues
which have only a few lines and their main
purpose  scems  to lic in teaching  oral
expressions, we focus on the reading texts
which

cultural content. The number of cach cultural

have more room to  accommodate

content in the reading texts is shown in
Table 2.

Table 2, Frequency of Cultural Content Type

English Korcun Non-linglish
h];;_LQm‘al 4 ] 5
igure

general o 5

culture v '

snecilic 15 1 1

culture -

history 2 2
literature 4 1 3
ancedole 5

According to their content, reading  texts
present in five Korecan high school English
texthbooks were categorized into a  historical
figure, general culture, a specific aspect of
culture, history, literature, and an anccdote. A

historical figures refers to the bricf biography

of a distinctive person from a specific culture.
General  eulture  refers to the attempt o
define a wide range of culture in the text
Specific culture refers to a specific aspect of
culture  which mostly  focuses on  helping
students  bchave properly In communicating
with forcigners. Literature refers to a literary
work  written by a writer from a  specific
culture. And an anccdote refers to a story
which happened in a specific culture.

In the casc of the presentation of English
culture, the introduction of the specific culture
is the most in number. This is probably
because the authors of the textbooks may
think that this tvpe of cultural knowledge
may help  stadents build  socio linguistic
competence and communicate adequately with
those from the target culture. However, the
pitfall of this assumption may be that any
single rule cannot cover cvery occasion of a
particular communication situation. Rather, it
is  suggested  that  the underlying rules
applicable to a wide spectrum of commu
nication situations be presented as well as
that students be given opportunitics to think
over what may or may not be appropriate in
the situations. Another point to notice is the
attempts to genceralize culture in short texts.
The generalization of culture is not only
practically infeasible, but leads to the danger
of overgencralizing or stercotyping. The brief
explanation of the history may lead to the
same pitfall.

Unlike the previously discussed three types
of cultural content, the inclusion of literature,
historical figurces, and anccdote  from  the
target culture scems more desired in that it
should give students more room to interpret
cultural phenemena from their OWN

perspective. For example, when students read
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an ancedote, they are given opportunitics to
which

operates in oa  specific sitnation to make a

think over the underlying rules
sense out of it. However, caution is required
in that it should bc drawn from authentic
resources. Likewise, literature and  historical
figures give students to  reflect  cultural
meanings  included in them and touch the
underlying  culture  which  helps  people
understand the behaviers of a cultural group.
Lalande II (198%) and Durccll (1988) also
reported the positive coffeet of the integration
of literature in cultural study. Howcever, this
type of reading texts should not only include
accurate  information, but carry  cultural
meanings.

In the case of presenting Korcan culture in
the textbooks, the moest noticeable phenomena
was the attempts to  generalize the wide
spectrum of Korcan culture in short  texts.
Again, this kind of presenting culture can
lecad to a danger to  overgencralize or
stereotype culture, failing to touch its decp
side. In addition, this way of presenting
culturc is not appropriate to help students
identify their own culture as well as discover
the diffcrences and similaritics between  their
own and the target culture. They arc morce
likely to present what students have already
known and give rare opportunitics to refleet
the underlyving principles  which operates in
their behaviors. Further, the presentation of
history does not scem much helpful to gain
cultural Insights which are nccessary  to
understand own cultural identity.

Non English speaking countries” culture is
introduced nine times. This negligence  of

3

non English speaking countrics” culture may

lcad to the view that English is only for
English

communicating with those from

speaking countrics rather than for
international communication. In terms of its
content, three  historical figures from  non
English spcaking  countrics  cultures  — arc
introduced in the textbeoks. The life of Van
(Gogh as a painter is presented twice and
(Grcat as a

Alexander,  the conquerer  Is

presented  once. However,  this way  of
describing  historical figures focuses only on
an Individual, not the culture which they
were a member of. In contrast, choosing such
a figure as Mark Twain scems more desired
in that he was a great contributor to shaping
American culture, helping students understand
American

culture by exploring  his  life.

Further, literary  works by  forcign  writers
from non English speaking  countrics  are

presented  three  times. As previously
discussed, this way of introducing culture
scems  desired, but caution 18 necessary Lo
include the works which arce rich in cultural
meanings. Two cascs of introducing  history
arc included in the textbooks. Onc of them is
about Vikings. It is very helpful for students
to  understand  Scandinavian  people and
culture in that the history of Vikings is
really  at the ecenter of the culture and
people’s lives.

Further, one of the textbooks includes a
gpecial page for presenting culture in cach
lesson. Out of 14 lessons, English speaking
culture is introduced four times, non English
culture  five

gpeaking  forcign times,  and

culture  free content five times. In terms of
the number of presenting  non English
speaking  countrics”  culture,  the  textbook

moves in the right direction. However, the
problem lics in the way of presenting culture.
Again, culture should be presented inoa way

that asks students to think over it as wcll as
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help them  understand the  underlying

principles which operate in its member's
cultural behaviors. Otherwise, it is likely to
lead the overgeneralization and stereotyping
of culture. In this light, the New Interchange
series written by Jack C. Richards, Jonathan
Hull, and Susan Proctor (1997) is worth
noting. The series frequently uses statistics
and fact sheets. This way of presenting
culture gives students opportunities to think
over a specific culture and is more likely to
show the balanced and overall picture of the
culture.

Overall, the textbook authors need to use
great caution in selecting the content of the
books. Language and culture are inseparable.
So if we want to develop students’
communicative competence, cultural content
should be

textbooks. Reading texts and other language

eagerly integrated into the
practices should not be intended to develop
their language skills only, but their overall
communicative competence. Culture—free
content needs to be avoided as much as
possible in this sense. Another point is the
more active integration of non-English-
speaking countries’ cultures in the textbook.
English  has

international

become a language for

communication, not only for
communicating with the native speakers.
should be the

consideration  of

Therefore, there authors’

special integrating the
cultures in the textbooks in terms of the

volume and manner of presenting the culture.

IV. Summary and Discussion

This study begins with the attempt to
define the concept of culture. It points out

that the concept is very difficult to define in

a clear manner. Instead, it is suggested that
we have the better understanding of the
concept by examining its multi-faced nature
and various elements concerned. Then, we
explore the role of culture in the context of
foreign language learning. Cultural knowledge
is of critical importance in communicating
with those whose native culture is different
from ours, so the proper understanding of the
target is required to adequately function in a
given communication situation. In this light,
it is indicated that, instead of presenting the
surface culture, students should be given
opportunities to experience the deep culture.
In addition, this study advises that culture
should be

consideration of students’ level of cultural

education practiced after the

awareness as well as In a progressive
manner.

In the next part of the study, the results
of the two studies are discussed. The first
study is about Koreans’ language use in
foreign countries. Except for those who were
traveling to the neighboring countries such as
and China, the

respondents to the survey relied on English

Japan majority  of the
as a major communication tools in foreign
countries. This result clearly indicates the
of the
other than

countries’ culture into the English curriculum.

importance integration of foreign

culture English-speaking
The second study is the analysis of five
Korean English textbooks in terms of the
English-speaking

presentation of  culture.

countries’ culture is the most frequently
presented, followed by culture—free content,
Korean culture, and non—English—speaking
countries culture in order. The study also
points out the problem of few presentation of

the non-English-speaking countries’ culture
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as well as that of presenting the surface
culture in many cascs.

Pedagogically, this  study  brings  three
important issucs to English curriculum. The
first issuc 1s the morc active integration of
non English speaking countries” culture into
English curriculum. The rationale for this
argument is that not only is English the
international

most  dominant language  for

communication, but the understanding of
forcign culture cnables students to  funetion
properly in the situation.

The sceond point 1s the introduetion of the
which underlics  a

deep  culture Crson’s
D P

behaviors  in a  cultural  group. The
presentation of the surface culture itsclf is
not muech helpful for students to reach a high
level of cultural awarcness. Further, when a
person tries to communicate with those from
diffcrent

surface culture is far short of cnabling them

culture, the knowledge of the
to facilitate the communication process. The
understanding of the deep culture can be
appliecd to the interpretation of a wide range
of the surface culture.

And the last point is that the starting
point  of culture cducation sheuld be  the
understanding  of  one’s own  culture. I
students  lack the proper understanding  of
their own  culture, it is not possible to
achicve the understanding of foreign culture.
The understanding  of one’s own  culture
helps  students form the concept of culture,
and the concept can be readily used for the
understanding of forelgn culture. As a matter
of fact, one's attempt to understand forcign
culture without that of onc's own culturc is

more like building & house on sand.
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Appendix

Survey of Language Use in Foreign Countries

1. Where is vour destination?

2. What forcign language can yvou speak?

3. What language arc yvou cxpected to speak in yvour visiting country?

1. How much cultural knowledge of the visiting country do vou have?
1} nonc
2) a little
3} some but not cnough
A} enough to travel without difficulty
9. What is the most difficult thing when vou travel abroad?

1} limited language ability

2} lack of cultural knowledge of the visiting country
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