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wsndEEItedT H20E HM1= (2017)

& Meece, 2008).
dubz o gyl shiezlol AEsE AW E Aolwth(Hattie & Timperley, 2007). LA}
+ & 2130 778 55 Addste] Fuuis A
AlstaL Zphlo] A G ] = e ET}% 7l gtel, shA R gk wAke] Tldier gE| 9=
Aol A2 052 FgetA] o™ (Harks et al, 2013) <
] AFA dAe FE 1 «]U]E a1 8] A AA Ao m FegrHHiggins,
Hartley & Skelton, 2002). wheba] 214 g sj=me] Ao} 317 ‘T =fo] shgatol Al AR =
Al BRSOl A AL QUETFY S HEEA WolSoXthH o Hwrkx] 53} oty sk
7¥7ek & g=do] gk shgxtel AEA whg oA aeE He7l thAnseel &
Lievens, 2009). Leiv} sj=wia} #edgh 7]E9] A& A5 shaxte] Q1A AA, 571 &
AR 913t d=w {3 AR A7) Fo] €13 gQlo] v=wl gt wA|= Gl thE
A7 FE ol Fo] gtow(AEAl, 2014) F=wo] AAEHAES wf olo] gt o] Al
A kg 7S o] FEme] gitE AWshe AT el W23 v Atwater &
Brett, 2005; Kinicki et al., 2004; Kluger & DeNisi, 1996). 3}A]2F s =lo|] gt sterzte] 4
gA W2 AR FEohe Fol FFES AL Aol FIEHAL 9o (Hoska,
1993: Harks et al., 2013914 #|1-§) o]¢} 22 s> T80 =2 EHSX}-J skl
Hell G AL s nHsE WH(HAGS, ol
A g 24E Fol AFE FAT Hao] gk olof wpep # 01:1101]’\1% ‘”E‘iﬂoﬂ o
o

st ghrAke] Al WSS wAdske Wlo R J=w 4284 (feedback acceptance)S 313k

SEw £ge SgEAt MEme) f84S Btk FEske WA Aesge Test
oR Ll

3k Holo Zéglftlf’:](ﬂgen Fisher, & Taylor, 1979) st&Ake] Ae]4 vE&-S 1A, AA 1
g3 35 SWolA &3t Ut Anderson & Jones, 2000; Sweeney & Wells, 1990). ¥ =
w833} ehyate] o) HaEd Mg AFES Ty 843 o] A JgF B

[e)
o 9 Husla YrHAnseel & Lievens, 2009; Harks et al, 2013). &tA|%F Harks €
(2013)2] A A AH dAA7FA] 2P T =) ’“ﬁﬂoﬂ ek A= o] EH S 7'4]71 -‘Ur"ﬂ A
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m=w R} BFxISel BA thEt TS S2Mo

=Hzx

i=

T5 gud Fddd FAAYA dFe vAs Ao Bastal vHMcColskey & Leary,
1985). spAIRE o] Aoz o E79k Hlal ARE AAshs v=d {9 A Sy
7o) el A FFe = F AeH(Gilliland et al, 20010 Harks et al. 2013114 21
8) 783 ARE A A= fdolg} eATE FAY F gl ol FAA

3lal dtHKluger & DeNisi, 1996). o] & y=wlo] f-ay} 7 Fyjo] tj
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= o] Selsy 2 ApaAE shgntel Aeld wgel 7]
2 Fol WEu fyo] W G Helsknn @)

¥ AT BAL ackshy et ark A, WS Eake QAL ERjs A5
oz wHE AN 29 olgjolw MEue Azeta WEastel frel el oAt
Gl zpol7k Qe Ao Abgadiet. oleld 74 obdl s=ulol o shabel Aeld ut
$2 SIE Fg4eleh Wolow Aosa =} AlA%e] wA v v -
go) 2ARANE Seknn Bek B4, el F8E IS fYoR AN Qi =
W @ o) whe EAE QusElel B A AeH el we Lile] WeE
Fretad) gk AFHOZ olde AT BHL Fal Aol F4T =W §P vsy
849 wtol OF olshE Amsad Bk

= =84 (feedback acceptance)®] Lx12Q1 A oj= u=wlo] zpile] s A Eg)
UelE=rtel ek 2eo g Aolritk(lgen, Fisher & Taylor, 1979). Ilgen, Fisher &
Taylor(1979)= JA A+7F JPEd AFrAjejol&o st A= 58 Ao 4§
AT 252 Tile TEAQl AR AgAE JHdeta [1E O-1]o =44 d=-do] 4

BAYRYE B W) Sgu Fhse FUL AV B

. Desire to Intended
Perceived N Acceptance response | response
Feedback "|  of Feedback ’

ac of Feedbac to Feedback (Goal)

[Z22! 11-1] ligen, Fisher & Taylor(1979)2| /=t =2 2&
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2|74 5 3= F=8-(acceptance of feedback) 7|
= Ilgen, Fisher & Taylor(1979) =& 2] 3§44l o

g = 1 ol = I = X (source) @] A (experty) @ o=l tjgh A7}
i ey fEE Ao AE T a]le] HiH o Aggitia Mgttt v=
Wl =8 AJo] th3t Tlgen, Fisher & Taylor(1979)9] A|¢Fe mj =y} dk5xlo] )% Alo]o
&oh= AAA AgIgES 7Pdstar olo] digh A RS AAg Ao oeolE S
Atk 2 AFAR] AR o3k HFo] )Ilal HoH arle] FodS Harre A
o] Aol Agkdo] Y o]F Kinicki 21(2004)= 3= =84 ti3t Iigen, Fisher &
Taylor(1979)¢] 7Wd# wde] thal] AFS TRt o =y o] fro] g v=

T84 EINE Fdstint e 840 A 7)o AgrEo] =] o
Ml XA Fde = 8o Ao 7P v o]Fo] AFAES v=
T8l #Ash= HoA 819 FoANE IS Fo] ATE kAt = A4
Al tiet A wk-g- Il = 8- FAA(London & Smither, 1995: Anseel et al., 2011
oA AANE) F=wz} FHsto] APH FAdH A WS- (Atwater & Brett, 2005) 52 I

A O =2 ARFE o] o]F9o] Aqte] whgE L 9}

e 845 oo digh 1ol IR A (cognitive), A
(affective) 18)31 852 Wr-2(behavioral response) =4 o] &) 3tc}(Anderson & Jones,
2000). Anderson & Jones(2000)& ¥ =4 =847 #ds A8 AFES HESNoH Q1A
A AAA gk 3 A kg A = g4 o] Jldel EFFEojof gtk 73t
Atk 5L V=S BAHQ] orfAF] HPor oo wepa vewls F8g
k= BEel tig A E FHE Aow 7|dy] wiolth v= =840 i Anderson &
Jones(2000) 2] #-L Tgen, Fisher & Taylor(1979)2] R4S 1%, AA 5o Aol 7+A
SHAl AL stdtta & 4 om FEwln Agh AGEd AHEHo] oa itk oE &
Anseel & Lievens(2009)¢] AellA= =l =808 Al <] mj7jalos Birstglo
w4, 22004 0] Aol FEE =8AdS W] AT INEsT] o] viyfaglo R B
13E T O Agella =Y 8o =&rE Falol FA JIFS vH I JY5E B
askal QA R, v, 2008, WA, 7171 2007, Brett & Atwater, 2001; Sweeney &
Wells, 1990).

AR ARo] Aol X w =] {3 whel = gAJo] AfolE
2012; ©]4=F, 2015) T = A|Fpol| whel =) gk vhg-o] Aold
S(AZE, 284, WA 2000) =y = =800 Ao ojgh
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m=e REIt oM X[Sel 2AO st o= =8Mo| =M I}

= A3 A2 A3} (Hattie & Timperley, 2007)S n#ald uf = =848 ey} =
o] PAE dske Hdo R JHyste] e 849 s §AE 97U k.

upebA 3 Aol M= ol Add Aate] Aol S V=W 84dE v =y} 3
& 2Ashs WdoR THste] AT etk & Aol vEw 8o 224 A
o e A7 den WA o] F844S Briete] ARile o] % Aol wkgsh= A
T2 Aosislon o]e 742 Anderson & Jones(2000)0] #otet #HS A8kt

2 TEY 8y

<l
I

o o] 5 Aolsl= #Hol wet kst fPow FEE 5 vk A
7+ 3Hreinforcement) 2] FEIE AoJsla gJom <lx|Fo] TA A= AR A (informa-
tive), WA A (corrective) 71%5S Az Yty 3 FAAF] BHOAE Frwe] 313
[e)

52 B2HI QrHA L, 2009, AT F2H3 g FYRsbsh Bste] JT a5

=

tﬁ
mlo

N

lo,

H7PNEEE o] EYW Black £1(2004) &= FAAH7E 9 )
A (facilitative) A4S Zt5oloF star shAtEe] |4 #239 ¢ v 5;]—{5— S-S 9] 3k
Hd3del theh RS ArS 5= glojof ghhar 745kl

o]
£ A=g GSAE A AeAd 4ad 4N 3R

:?1:'

o
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2
Lo

A-SHA AAE F =2 shEate] AdE AL Aol (productive failure) = WA

Rom g A FxE wEo] Ue 93-S FEE 7 AHHITY, AFe, 2016). E=3

dewo]l AR7E shgate] o) FIQlehH Shgate] HxAddel kS vE 4 e

(Bandura & Schunk, 1981: Shute, 20089141 AQ1-E) E<5Ake] A3 AAlddE J3S T g

Aol s S 71odE 4= JrH(Pekrun et al, 2014). ©]9} 2 sj=wo] FAA

o % <& gy dAHolMe vews shgate] sl wAFY NS At HaAl
o

o (e A, 2014) 53] F=ule] G shrale] o

.9_ 9 NS A =
L 52 7‘3 74]’\]%_‘ TE v 8lo® 7HFskal IokBlack et al, 2004).

vz {5 dubx o g yjz=ulo] y)zof ulgl A A A (directive) ¥ =3} 2714 (facili-
tative) =W o 2 LEI Qo (Black et al.,, 2004), I =Wo] AAst= AR EAld u}
2} &kl (verification) ¥} A 1 8Helaboration)2] oA F-23}7| %= $Hh(Mason & Bruning,
2001). w5k = AAzpe] Aol whet of - 93 vjewlow {3S s e ab (A
%, 2013; Farr, 1993), 3| =®o] @A Q= 7 AR A wet FARZS s
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wsndEEItedT H20E HM1= (2017)

TE3l7| % gt} 3 Hattie & Timperley(2007)%= ks wghe] oA ‘v = ¢ = (feed
forward)’, ‘¥ =9 (feed back), ‘I =% (feed up)'Q] NES 27 1= AT FHtol= FA
B7e] F8Adol tigk AlAe] gikdel whet Shute(2008)= FAH7HE Sl vj=ulo] 2t
Folof 3 471 £AMR7M, AR, TAA, AAA)ES AEsE Al MceMillan(2014)- ©]
23k S0 7S Fol 7] {E O] Fem(EARE e 273k gee ~A1E
= V)R ge)Ss Ats|E sk O]%iA -’45‘51 %ﬁoﬂ EHEL 1591% theket ¥
oA A &E L o‘otq ”63 Oﬂ?«] ANE FE R
AA

i‘

QL
B
L
o?‘:
i
i
o
4
i‘
)
o

2o i ©
s

o2 i

otk

ftlo
=

of
S
R

o,
AFTE S, sHaAte] el
g]

W

N H Flr
o o
o 2
g A
I
=2
2o
rlr
o

(T

ok
B
>

N
=

Il
Lot
ofy
>
1o
o
2
"
A8 ey
=
i 1
=~
I
N
L
1o
)
i
o
)
o
s
tot
mz
O_u i
o
2,
Y
o
gi
ofy
Y

o|N
™
>
N

B Locke & Latham, 1990: Hattie & 1mperley, 2007
A TEAY] 4 DEol tig BA AA Tss Faste] A<l
tH(Baron, 1993: Kluger & DeNisi, 199604 Aj21-&). &x|9t o]zt
7o} &) mewo] AAIShs Fre] o wel 1 gy AdolsH
Mason & Bruning, 2001; Narciss, 2004) ¥]=wlo] o]l AA] A]7]o u}
GEts AR gee e xpolE HY 4= AdtHAnderson et al, 1995). ©]
X}"ﬂ?ﬂ yews Fi A3 JEE A duetE 1Ao] RiEA] gy
CRE f?}% A= AL ol HES AAREE B4, AR
A7Nds B A5
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Rufyees)

*(:5‘1_
X]—QJ "=
(Self-concept)—% Ao M= A7t A Fdo] gigh FgHQl

b B4
ofell 7Nk Fof AAleh= V=W A G| AA #E AL

)

& Aiello, 1995). F44 271712 Ap2le] Fefol] sk 744 717t A= S ofv|gh
HMarkus & Wurf, 1987: Jussim, Yen & Aiello, 199504 A1), ulgbr] olo] 7|¥ks &
o] FEwS AT A FE5AE Fums B o 27hE 4 9= Wl ol #

o} ARl =l gy} ehte] S FAQl #Alel 9l
#al 2 w(ligen & Davis, 2000) ©]¢ & 3
stok AR, RIS ol Hg 5o 9 gt 7]%’3}1 St5ALe] S WSk T
(e}
T 6

WO Shrof] EAA O] JoFaH S x| uj=

1:110
o
X
iy
Of
ol

W gFate] el ARl Eof dhEE 4
(Schunk, Pintrich & Meece, 2008) o}-&¢ a5 /NdS 9sh &5

o= ol 28 A<l J=m fFP o8 AAREA] ekl QltkWiliam, 2007). sHAIWH
Fo] Aol o o] vl ARE E3ehs Fuue st X gmwe]
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m=e REIt oM X[Sel 2AO st o= =8Mo| =M I}

AP e FANA F5 P FHAY FPo] 9eE Ak Y% FrhPodsakoff &
Farh, 1989: Kluger & Denisi, 19964 #A|<1-8).
Ao & AT s Y0 B g 49 AT v A A e
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AL KA 92 BEGE 451 39 5HE09), 5o 39 E)0] ARl
rsgom 3 y 1023 AF B ooz

<E lI-1> Agic 74
)& =]
) FAg 28ad
SR TEAZ A7)z =il A
3 o ] o & = & o]

43hd 7 6 5 7 8 4 4 9 50

53hd 6 7 5 8 6 7 6 7 52

A 26 25 25 26 102
2 oATMA 2 W
SEw 598 AAA%e] Aol S Belels] $1s) A-AF FAGT A (pretest-postt-

est control group design)E A EIA T AL 4571 AP o 1540 AR
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wsndEEItedT H20E HM1= (2017)

gow FAAE AAAAE Saer. 35AelE A 4TS ART 4 A= 27

A g e BARNE 49T mRe ANt ARAR ek IAAE AFHAE 4

Fapol Fasgon ABANE AHoE A4 WS APl AEE ANt
dojo] SRS VW £ AT FR T

FAAE AT AR Do i ]
5 Fol AT FAAGE AAAAE A Qo] ARAAe AFAA 285
=

) R gE EALSIS

3 ATET

U

Aol =) F=gAde 2A4A Aol vuw £8a7F dew] A A] o] {845
H7rste] zprle] o] % s whedsh= JEoln o]o] 742 Anderson & Jones(2000)0l <]
& e HE== veroZ dle] Anseel 91(2011)¢] Aol AREH SRS &8t Y=
W8 Ho she] Rl YA, AAA, FeA whgom Adsiglon Zhzte] HE
T2 YAZE 5H A== FH39 ’élfﬁoﬂ ARG = A
of FEo® Wkl Anseel 91(2011)9] A-olA WA LHA nom
TAE(N=102)9] WALAA A Ee B8F e dew 284 Hre 4 g 2
wge <E M-2>9 2tk
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— - o 7
SN EEERE R R S| ol AEE
- = 26T

. LR AR o= AAEe] B el R it

2
3
4.LFA 1H7}'H]'O /K‘]/lglﬂjo EO U 2j ]U o 7]%% }
5

AolA wkg + vewe] g A vk 2
A Jo] =@ ko + o wl
QA we . e o MM Bg UoR Wk ez ogA
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m=e REIt oM X[Sel 2AO st o= =8Mo| =M I}

Foz Aosiint. ool we} ey =l AdnbAl 4, 58hd SHAEe] Al SAS 9
3l WA om Awdts BASTE WRoR AAsla Ay = AFTIAEl
35kl A|A] A2 Ao PP Sl T Ao eSS 18 R
] = 2 —f—"éi}lﬂgl °H7ﬂ = ﬂ%d A4 2 dge goez A8kl & Aol AR

<E 3> T =W e g &M
I =53 = g8 e 2
= AT A= alk o N B
S = o] BAl: BE 5 A% Awsd A ool BT ww Pu
3Aa 7}s3 EAoH A2
Yl & ey EAZ A3 o] A7 o] EAl=
A7) 3% AT Pe Fo] WYL SR 3 glo]. ofu} e 23 Ao A
Zowoely 2 3t 4 S Aok
o] ZAE dl A}y Qs ASo] ut= A2
| AL sZdst7] S84 dEel H1 A P B
A Qb HE c1elwl ebel, A7bY grow MG

ARA QD AR AA]

EERET

o A - AL SR

® Ae) FEuole AF A BN $£EOR HPSGor ole] 2aH el
AF AL ZRIA) QA OR BA A5 FASRQ tetd HHe 18w g
@ A% aeln NS AT A AT el 948 Fel gwsk g Ao A1
shor ae@ A% A4 B4 504 13 olgel MR A% BAelA Aglstant

AL 1648 BAs 98 FAl) 71w Fof sjdo] BrhseA 24w 174 FAISH
108 #AE 242 A SAAsE AE SHAAZ Se] (17 [-1s4 ol AAshant. o
g BAE BANAS A% 2 FE) AR A20] BadkA Fov We FANEINL
A gl B4 qlo AWML AW 27 A% G AR FAT 5 e A
Hol At Weisberg & Alba, 1981). A& z7xl= 4712 AREoZ 3 & 1]7]& dto] AA]

AAZAIA> <AFEA A
(28 1I-1] AR - AFE SE A
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wsndEEItedT H20E HM1= (2017)

s=ul £84E ARt aclew 24478 Ay adlew
Q21 A A(one—factor experiment with repeated measurement on
=

-1
s PAugon A4sAr. Are] BAL 98] wEEA B4R (Repeated

measure ANOVA)S Fa3t5 o 4 == SPSS WA 185 AR&-3lith
|\ e

1. m|=d o g THHE X|=2| X0

e fgol M A L] zpolE dotiy] fE SAHAIVIE PR Woloz shar
e §F95 JPAARE HQlo® sto] WS4 BAMEA S Fasith vHESY EAkEA
o] 718 e FdstRoH & A9 wESA FES AP - AR S 2508 7Y
o] gle] T34 (sphericity) 7H8-& TFsh= 3oz IRISHATHAUE, 2011). E=3 S AW
o] 44 AN Levene's test) ALARASE AFAAE Fol5E 0604 242t 524
S AFFATFAAAAL F(3, 98)= .33, AF=HAF F(3, 98)= .58)

A Opde] Hu ) EEEARE <E NV-1>, SAA7S Az e wiaSy Bk
A Aibe <& NV-2>¢F 2t ve §93 SAA 7o whE HAAE pole] FAH #9
AS AT A SAAI v= Fh9 G 574];40; roldk Aozt dee
SRIBFATHEF(E, 98)= 364, p< .05). o] A - AL FA x| &0] Zfo]7} T = {3 o ul}
dold = AdeE oulste Aom wrolEd & dom([1d IVfl]%Z:) upepA] T I
Al (simple effects tests)e] WHS Sl FE2Ea9E SlsTh
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T R BF XIS A et H= S840 xMED
<E IV-1> IS 98 L SHA| HE 7SS
EL Rk
E 4 Ak 1
EARY cmaa P In @7

A} bzEiy 29.00 28.32 30.80 30.46 29.96

Gl ¥HA} 14.91 13.32 16.23 15.36 16.46

A} gt 35.81 39.20 49.32 53.12 44.36

¥ RE=AHAt 21.04 23.52 26.21 24.20 24.50

Ab#E 4= 26 25 25 26 102
<E IV-2> TS 9§ 2 SHAT|o| 2 BHESE 2ARA
vkl A A= Bt F i
I E A
= 53 3283.86 3 1094.62 1.79 05
Q= 59652.63 98 608.70

g 2]

SGA7] 11039.42 1 11039.42 6047 38
S4A7] .
N ISR 1996.97 3 655.65 3.64 10
oz 17889.40 98 182.54

A 93862.28 203

"p<.05, 7p<.01, ™ p<.001.

AeRegate] BEAA AF APE < V-3>3 2o EAFd HlE)] =S AA
Hke Atk BEo A AV - ALE TAX|Sel] BEAHOR §98 xo]rt FelHYor) B
Aol A= Bl x] AtHp<.05, p<0l). A7 (FE D)= ARy > 27327
) > FEFEYE og myvd v el & Aew AAHt,

<E IV-3> A 52tg0| thst cheg ey
Barg) A3t A= 3 A 5 F B2
A 602.48 1 602.48 3.30 .03
T=3x 1479.68 1 1479.68 811" 07
A7 ZZ 4287.38 1 4287.38 23.49" 19
AR 6671.56 1 6671.56 36.55" 27
Qxk 17889.40 98 178R9.40
"p<.05, "p<.01, " p<.001.
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ABSTRACT

Relationship between Feedback Types and task persistance:

Moderating Effects of Feedback Acceptance

Min—Yeong Kam
Doctoral student, Kyung Pook National University.

The purpose of this study was to investigate the effects of feedback acceptance on task
persistance by three types of feedbacks. Three 5th grade and 5th classes were chosen to
be assigned as experimental goroup 1, group 2, group 3 and control group, repectively. In
experimental group 1, teacher provided normative feedback with students compaired by
the levels of other students. Experimental group 2, student were received self-reference
feedback which gives experiences of successful achievement about similar task.
Experimental group 3, students were received informative feedback that contains solutions
of given task. No feedback was offered to students in the control group. Feedback accept—
ance were examined at the end of experiment by using self-reported questionnaires. Task
persistance was assessed by using of the workbook developed by experimenter. The re-
sult of this experiment reveals that high level group of feedback acceptance has positive
effects of task persistance for all type of feedback but low level group only for in-
formative feedback. This study presents two implications on how to choose feedback type
for teaching. In the viewpoint of generality, informative feedback is more effictive feed—
back type for student's task performance than other types of feedback. and the higher

feedback acceptance of students the longer persistance of task.

Key Words ! feedback, feedback type, feedback acceptance
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